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The wealth of material in this edition of Aoraki has amazed;rs@ many leaders of Catholic education

have been so willing to offer to share their wisdom, and have committed time in their alreadpusyry

lives to preparing text for us all. This is our community in action, networking and supporting one another,
sharing our gifts.

Recently | have listened to Andy Hargreaves who stressed the importance of networking for school leaders,
to inspire themand their schools on the path of continuous improvement. | have also listened to experts in
the field of Assessment for Learning talking about enabling both teachers and students to ask the questions
of themselves and of each other that lead to next steplearning. It seems to me that our Catholic

tradition and the charisms that many of you draw on place us very much at the centre of sharing with and
supporting each other, as we move on a journey towards an-dgeper relationship with God. That
relationship inevitably includes the search for excellence, knowledge and wisdom, which we can only
achieve together, for the common good.

We are grateful to you all for your generosity in sharing your gifts so willingly with your communjites
will certainly receive rich gifts back.

Thank you to our writers in this issue for the gifts they have given us. | know you will find much to reflect
on, and to enrich your practice, in what they have to say.

Susan Apathy

New Zealand Catholic Education Cxfi
PO Box 12 307, Wellington
Ph (04) 496 1739, Fax (04) 496 1734

Copyright NZCEO Ltd
Please note that you are welcome to photocopy this material to use for educational purposes.



SUSTAINABLE EDUCATIONAL LEADERSHIP IN NEW ZEALAND SCHOOLS

Barbara Pew, Foundation Principal, Holy Family School, Wanaka.

This is a summary of a research paper completed as part of a Masters in Education, at the University of
Otago. Barbara Perry is currently principal of a brand @atkolic full primary school in Wanaké&Prior to

her commencement in this position, she lectured in education at the University of Otago and the Auckland
College of Education, and was also a classroom teacher for the previous fifteen years. The author can be
contacted atprincipal@hfw.schoolzone.net.nz

Background Information:

Currently, in New Zealand, we are experiencing shifts in the gmditical, cultural and economic climate in
New Zealand. These conditions particularly affechools, because the societal context of schooling
AYLI OG&a dzll2y (GKS O2YYdzyAéQa SELISOG Hiitisgegearc2the ¢ K| G
New Zealand context and conditions faced by schools will be examined in greater detail. A imodel o
sustainable leadership developed by Hargreaves and Fink will be reviewed and then a conceptual
framework of sustainable leadership based on the New Zealand context will be proposed.

New Zealand Context

An increase in state control in the education secfoom central government since 1998, with the
introduction of the Education Review Office and a higher level of compliance by schools, has led to greater
competition among many New Zealand schools instead of a climate of collaboration. This has msulted
increasing pressure upon principals as the educational leaders in schools, for example, planning and
reporting datais submitted annually to the local Ministry of Education, for comparison with national data.
This concept is based on questionable asgtioms about theidea that teaching and learning improves
when it is data driven.

Theformer Minister of Education commented to New Zealand principa008

We need to reaffirm the principal as professional leader. This means we need to look for
ways to reduce paper work and administrative compliance. Are there others who are not
principals who can do some of this work? For example, we could trial the networking of
small rural schools to reduce compliance and administrative overload. So | waaeto
principals free to engage with their teachers as professional leaders, focussing on student
learning outcomes. (Carter, 2008, p42.

In this statement, the Minister is reiterating the role of principal as professional leader in the school and
the fact that less focus is needed on administrative compliance. Ironically in New Zealand, it is commonly
agreed among New Zealand principals that it is the Ministry of Educatiich hasactually increased the
paperwork and compliance levels in schodisrfl, 2008). The Minister then went on to comment about
issues of cost and the complexity of Information Communication Technology as an ongoing problem and
the need for technical support in this area. Other issues mentioned were the lack of fundingdents

with special needs and that not enough of the money earmarked for special education was actually getting
to the school level, and more importantly, to the individual with special needs. He also highlighted the
management of students with behavialrissues as another area which needed attention. The lack of
resourcingMinister Carter referred toincreases pressure atfie principalas the day to day manager of
schools in terms of resource allocation.

Minister Carter describé the current educationsystem as fragmented, overburdened by red tape and
paperwork. Resource Teachers of Learning and Behaviour fummdgig need reviewingandthe funding of
students under the Ongoing Reviewable Resource Scheme. If the governmentelesied a full revies

of Special Educatiomould need to occur, the Minister went on to say.
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Finally, the Minister had this to say about hommehool partnership:

The liaison between home and schools is an issue, particularly the link between dysfunctional
homes and student &havioural issues. Perhaps we can extend the Social Work8&rhwols
programmes. However, there is no blank cheque, our priority has to be around how we can more
effectively use resources (Carter, 2008,#)2

Other factors affecting schools areethncreasing cultural diversification in the Maori and Pacific Island

L2 Lddzt F GA2y&a yR | ySg OFGS3A2NE 2F abSg %SIfl yRSNI
from overseas), both now and in the future (2006 Census, Statistics NZ weB$ieeMnistry of Education

has predicted there could be a crisis in education if changes are not made to address the issues of
increasing pressures both internally and externally on principals. The current demographics of the teaching
profession indicate thatlenost one third of school principals have either retired or left in the last five years

and school leaders are leaving the profession earlier than their predecessors. In a recent address at the
New Zealand Principals Conference 2008, ttien Minister of Education, Chris Cartef 2 § SR G KI 4 & G |
a concern that the average age of principals is 55 years and yet the average age of retirement is 58 years!
Clearly we need to support principals to remain in the job, as well as recruit new principald ifRo3eNB& K A LID ¢
(Carter, 2008, p. 3). There will be a crisis in the next five years in the area of principal recruitment unless
steps are taken now to address the potential problem of principal shortages. New Zealand is not the only
nation facing this crisisThe United States and United Kingdom are facing similar challenges.

How then can Principals remain in a profession that is so challenging?

From the literature reviewed, both wWiin New Zealand and overseas, is evident that effective
educational ladership works to improve educational outcomes, promotes change and is distributed. In
SaaSyO0S:z Al Y20Sa o0Seé2yR aSt¥ IyR 2ySQa 2¢y GAYS
¢tKAA&d NBljdzZANBa aidl FF &0 derecdgyise theé pontidiigalll 6 Af Ade o0& (K

Leadership comgiencies needed to be effectivare: the ability to provide vision and leadershifpuild
community, strive for excellencetake care of oneselfand the deeply held persal conviction by the
principalthat it is the right of every student to have the highest quality educational experience they can.

Effective educational leaders must providetrausting environment which igelationship based and
enhances problem solving capacities both in the individual #red organisation. Effective leaders are
described as those that are on a journey of seven interrelated learnivitish encompass understanding
learning, making connections, futures thinking, knowledge of context, critical thinking, political acumen and
emotional understanding. Whilst the model of interrelated learning is an impressive example of the
gualities required of effective educational leaders, this author believes certain components are missing
when one begins to talk about sustainable leadersimpthe profession and contextualises it to New
Zealand.

Sustainable Educational Leadership:

There are many misconceptions around sustainable leadership but it is primarily concerned with
GRSOSt2LIAY3I YR LINBASNIWAY3I ¢Kthaticredtd positiGeNBnBectiansIdd | Ra >
RSOSt2LIYSyd |yz2y3a LIS2LXS YR R2Sa y2 KINY G2 20KS

It becomes apparent from the literature that sustainable leadership in schools needs to be viewed in a long
term way, with an understanding that the work of one leader builds upon that of another, and that the
development of the culture and teaching practice within a school enhance valued student outcomes.

In summary, sustainable leadership demonstrates a comenit to learning that is unwavering, resilient
under pressure, (either internal or external) based upon a commitment to a moral and just form of
leadership which is not looking for or interested in quick fixes in student achievement. Hargreaves & Fink
(2006) provide a clear outline of sustainable leadership which has been examandda model of



sustainable leadership based upon this, coupled with the New Zealand school context, has been developed
by the author.

Sustainable Leadership in New Zealand Schools Today:

The New Zealand schooling situation is unique. Boards of Trustees were introduced as part of T@morrow
Schools (1989) and schools are -selnaging yet still accountable to the Ministry of Education. With the

reality of a diminishing princgd workforce combined with dual accountabilities, the author has developed

I 02y OSLJidzZlf FNIFYSE2N] F2N) bSg %SttFyR LINAYOALIN f:
concept of welbeing (Durie, 1994) and the notion of the four dimensionkanfora (health) using a holistic
approach based on the Maori philosophy.

It combines the four dimensions of hauora with each wall representing a different dimension. The
dimensions are: Taha tinana (physical wellbeing), Taha hinengaro (mental and maheatallbeing), Taha
whanau (social wellbeing) and Taha wairua (spiritual wellbeing)tder for the profession of principals to

be healthy, it needs to be sustainable, to be able to last the distance and provide for successors and
potential principalsn schools for the future. The model is based on the notion of the Whare tapawha
(Maori meeting house) which, in this instance, represents the school on a local level and the educational
leadership whare (nationally) where local leadership is combineds répresents a bottom up, grass roots
framework where the educational leadership of our nation rests in the hands of school principals as
opposed to the Ministry of Education. Certain conditions must be present for the model of principal
wellbeing (sustaiable leadership) to occur in New Zealand schools: leadership for learning, critical thinking,
work-life balance and hope including distributed leadership, the development of a positive and innovative
school culture, succession planning, emotional intefice and political acumen.

A Conceptnal Framework for Sustainable Leadership in New Zealand Schools

Mental & Emotional
Wellbeing

Child Centted Pedago Taha hinengaro

Spiritual well-being

Taha waima Development of a positive &
Sprivitual Leadership ingvative culture
Valuing peorie Falitical Acumen

Emational lielligence

Physical well-being
Social well-being Taha fmana

Taha whanao ¥iork Life Balance & Hope
Succession Planning

Distributed leadership
Bazed on Durie, M. {19948} Hawora,

Summary of Findings

Sustainable leadership puts learning first, addressing it over time, even in the medium term, believing that
results will take care of themselves. All other principles of sustainability are secciddmg one. As



such, the school principal must be committed to leadership for learning in the first instance and see
leadership moving beyond the tenure of any one person, so that an agenda for change will exist long term.

Key themes emerging from hreview emphasize the need for principals to have a vitgkbalance, as

well as the ability to reflect on what is learnt in a crisis in order to remain in the profesSigervision or

a listening ear/critical friend outside of the scha®importart, because itssists in combating the isolation

felt by New Zealand principals, particularly those in rural or small schools. Collaborative networks and
reflective journaling have also been highlighted by recent research as valuable tools for professiona
growth. Another tool which assists in the formation of sustainable leadership is distributed leadership

where responsibility is shared in schools and teacher and pupil ownership is evident for long term change
to transpire.

A focus on relationships blotwithin the school and its community, the development of a positive school
culture, with the principal believing iner/himselfand having a strong sense of moral purpcse all vital
components for sustainable leadership in New Zealand. Tlesgledwith the ability to read the social
and political contexts and theigffect on schools while at the same time planning for succession and
developing capacity in existing staffre the other components essential for sustainable leadership to
occur.

Thechallenge to provide sustainable leadership in New Zealand schools is great. However, in this age of
accelerated change in schools, it is essential that sustainable leadership is highlighted and supported by the
Ministry of Education in order to build &hf RNByYy Q& | OKAS@SYSyid FyR | yOK2NJ
about by the latest whim or educational fad. As Hargreaves & Fink conclude (2006, p. 39):

Sustainable leadership defends the depth of learning against the expediency of immediate results.
It is not afraid to ignore the overriding preoccupation with short term targets in favour of long term
gains. Sustainable leadership creates and protects a nourishing, sustaining and balanced diet of
well prepared and tasty learning that contrasts witlst school reform policies that emphsesi
guantity more than quality, standarséd product and efficient delivery, and a restricted diet of
minimal sufficiency.
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Creating a Sustainable Future
Anna Nicholls RSM, DRS, Villa Maria College, Christchurch

One of the special features of Villa Maria College in Christchurch is a commitment to community service.
Over the 90 years history of the College, students have always beenddvnlgome form of service.

In 2008 the Principal Curriculum, Tony Shawd lused the new Achievement Standards in Education for
Sustainability to direct the Year 12 students in their Community Service and explore possible ways to
deliver the key compencies in the New Zealand Curriculum.

Perhaps the most important key competency encouraged by the project, according to Tony Shaw, was
Participating and Contributing. The projects encouraged the students to be actively involved in the wider
community. As well as this, working in a group with one or two other students also gave the girls an
opportunity to relate to others and to manage self as they strove tottlee targets set by the group.

During 2008students were engaged in workshops on sustaiitgbidelivered by the staff of various
faculties in the College. Additional to this, Dave Brennan, from the local iwi, presented a session on the
Ngai Tahu perspective osustainability. While on a twday retreat, the students participated in
workshopson the United Nations Millennium Development Goals.is®hoved them that sustainability

was not only about care of the environment but it also involved economic and social sustainability.

The projects that the students implemented covered a wide vard@tyareas from worm farming and
composting or growing vegetables for a local food haoleducating students at a local primary school on
the impact of malaria in the developing world.

Students Paige and Nicole (pictured) developed a
G[ 240 | y RabaBeadzgaRr 6f th&ir-effort
to create a sustainable futureThis is located on
the College Intranet.Sudents can access the

= database which is updated weeklyto see if an
item they have lost has been found or to alert
others to their lost items. Nate and Paige hope
that their database will help people to be
reunited with their lost items rather than
purchasing new things. They found the project a
good challenge and were able to utilise skills that
they had developed in their Information
Technolog class.In 2009they hope to continue
the project to allow parents access to the
database and to introduce the idea to primary
schools.

I amdelighted with the way that students took up the challenge of a sustainable future. Although many
students wee initially unsure of their ability to make a difference through developing their projects, the
response from students once the projects were completed was overwhelmingly positive. | particularly
enjoyed reading their evaluations on how their attitudeslaactions had changed as a result of doing the
projects. They now have a realisation that, although they thought they could not make a difference, they
can andthey feelempowered to continugheir actions into the future.

Villa Maria College will coimue with Sustainability in 2009 as a compulsory subjectNGEALevel 2
students Level 3 students will have the option of extending the projects they bega08



Advanced Study for School Leaders ¢ Advice from a Survivor
John YoungPrincipal StJosepl® SchoglUpper Hutt

In May 2004 | enrolled to study for &P degree at Victoria University. In September 2008 | submitted my
thesis for markingbringing almost to a close over four years of study. During that time, apart from 20
weekgstudy led®S AY HnannTI L O2yGAYydzZSR Ay Yeé , UdgeaRutNtey | &
following reflection is provided to give some guidance for other people working in schools, particularly
school leaders who are contemplating undertaking advancegreds, particularly those that require a
thesis. These are my personal viewased on the journeytook | would advise anybody considering going

down this pathto seek the view of other people as well.

Undertaking an advanced degree, particularly a doate, should not be undertaken lightly. It requires
considerable sacrifice in terms of time and money. It can mean adopting, at times, an almostlhermit
existence. One of the most important questions anybody considering this route should ask is, how
passionate am | about undertakinlis project?l consider | have been fortunate in this area. Ever since |
turned up for my first stage one education lecture at Canterbury University in 1980 | have found the study
of education to be fascinating. | followdde completion of my BA and teacher training in 1985 with an
MEd which | completed in 1989. At the completion of the MEd | felt | wanted to go onhatd mighthave

a doctorate in me. This thought stayed with me for the next 14 ydans my careerand an increasing
family meant other matters held my attention. | did do a few othercMBl LISNE T2 NJ Y& 24y A
know if studying education and reading education research qualifies as a hobby but apart from family, work
and following rugby ihas been one of my main interests and pleasures for nearly 30 years. My point here
is that | would suggest anybody contemplating undertaking a doctorate needs to get some intrinsic
enjoyment out of the process of studying, researching and writing aboutatdhn rather than just wanting

to complete a post graduate degree. In the same way to run a marathon is a great goal to have but should
not be undertaken by anybody who does not get some pleasure out of running for its own sake.

To some extent | have tHeducation Review Office to thafd providing the impetus to movBom having

an interest in reading education research to enrolling inh® PAfter a challenging ERO review in 2003 |
reflected deeply on the state of assessment praein New Zealand pnary schools. Among a nhumber of
concerns | had was the large amount of assessment of dubious value that schools were expected to carry
out. | felt passionate about the matter, passionate enough to contemplate giving up over four years to
study the issueMy advice, therefore to anyone contemplating this journey is to ask themselves do | get
some intrinsic pleasure out of undertaking study and do | feel passionate enough about a particular area to
focus on this and not much else for a number of yearsRdfanswer to both questions is no there are far
more satisfying and creative ways to spend your discretionary time.

For people who believe that they have the required interest to undertake such study the next important
issues to consider are the availdtyilof both finances and time. These two can be major barriers for people
who aspire to advance study. However it may be case that they are not as challenging as people may
initially believe.

At close to 2,000 a year for doctorate study money can be ajon barrier. However, school leaders should
consider how much the school is currently spending on tpeimcipal especially attending otaf-town
conferences. The cost dhis type of professional development can be large when accommodation,
transport and conference fees are considered. It is rdioe the cost to be less than1§00-$12,000.

Principals and other school leaders could consider negotiating with BOTs not to attend these types of
conferences in exchange for paying all or part of their univdist ¥SSad L ¢g2dAZ R A1 S
BOT for allowing me that option over the last four years.

In terms of time it is common in the few books that are written to guide post graduate students to suggest
a number of hours a weelie devoted to stuly and the need to be disciplined about this. Such advice is



often also given by the universities themselves. My view is that if anybody analysed their current life style
and commitments and asked themiges can they find another 1 hours a week nobodyould
undertake a project like this. While | admire people for whom this type of structured and disciplined
approach of a regular number of hours a wesfkstudy works such a style has never suited me. | work
better in an approach that allows me to fit with the demands of school, family and my own energy levels
YR AYGSNBalGd L NBETSNIANRS 0KIAEFISB0SWAERESE tind & avhilibled ¢ K A
and the energy levels high | work extremely hard but it does take account of thentxet will be periods

when there is little time and energy available and all | can do is to go with the current until the rapids
approach again. It meant using the school holidays to make substantial chunks of progress in the project. |
would spend the weednds and evenings of the last three weeks of terms one, two and three preparing for

a major chargeindthe next stepof my study. While | used the January holidays substantattgmpting

any varsity work in November or December would have been a duck to a melt down, dismissal and
divorce.

| did, however attempt to set some discipline around my time management. | resolved to take up no
office-holding roles in any educatiahor other organisation | was in and not to join any new groups unless

it was absolutely essential to the performance of pNRA Y OA LI f Q& NRf Sd L g2dz R |
begins a thesis to refrain from applying for another job for the duration.

| was greatly helped in my study by gaining 20 weeks paid leave ththagdew Zealand Teachers Study
Award Scheme. | felt that it was advantagsto me that this leave was taken during the period of the
major write up of my thesis rather than earlier stages of general exploratory reading and field work. It is the
writing that requires substantial periods of uninterrupted time.

It is essential for those contemplating advanced study to consider very seriously the structure of the
degree, the institution they intend to study at and choice of supervisor. Massey, Auckland akatdVa
Universities offer Doctorate of Education as opposed to the more traditiohBl. FFhe Doctorate of
Education has advantages in that in a number of the programmes people enrol and study with a cohort of
fellow students. Such an approach gives peoptetvork of support and discussion as they progress. The

Ed D programmes vary in structure but also have a number of course papers that give candidates a more
general background than the thesis only approach. However candidates do still have to undemajar a
individual thesis type of research. My own conclusion was that an Ed D looked like substantially more work
than just writing a thesis. This was my personal judgement and candidates who are serious about doctorate
study should seek the views of peepiho have completednEd D.

There is also a choice of whether to study from a distance or the most local institution. There have been
financial advantages in terms of the costs of fees, in studying with one of the large Australian universities
and a number of New Zealand teachers have done this. For a number of reasons | dec&teaptocally

with my closest university.

Of all the decisions the most crucial one is not which university but who will be your supervisor. In my view
it is crucial that tle person knows your particular subject area well. The word subject area is used here in a
relatively narrow way. If your interest is in the area of the teaching of reading comprehension strategies it
is not advisable to have a supervisor who, whileitga general background in readinigas phonics as

their research interest. My view is the choice of supervisor should have a greater determination over the
final choice than the location of the university.

The search for the most appropriate supervisor ddonot only consider their subject knowledge and
general alignment with your own viewd& should also consider your personal compatibility and their
G2NJAYy3 YSGK2R® LF LlRaaArAoftS a1l FNRBdzyR GKS dzy A @€
Information should also be sought about their future plans. If they are due to take a sabbatical during a
crucial period in your study you should know this. They may also be contemplating leaving the institution or
even retirement.

10



As stated above the choia# supervisor is crucial as is establishing the common expectations about how
you would like to work together. The relationship between student and supervisor is one of the most
unusual | have come across. It can be particularly complex if you are gatiacd in the rest of your work

you have a clear understanding of the relationships, authority and influence you have. The supervisor
student relationship can be conceived in a number of ways. In some ways it is a commercial relagonship
you, or in my ase my BOT, were paying a considerable amount of money for a service. This means that you
have reasonable expectations about punctuality, information and preparation that you should expect. |
must admit there were times that | did not quite feel | was gggtabsolute value for my money.

Finally b move to some more practical points. It will save a huge amount of tinyeufestablish a
systematic data base foyour referencing from the very start of the project. This means absbjute
religiously followilg the universié Xprescribed method of referencing. Time given to mastery of software
packages suchs&ndNoteat the beginning of the course of study will be invaluable. Students should make
full use of the university library staff and establish positiedationships with them. You also need to
establish positive relationshépwith key university clericaliministration staff. Always back up your work.

In my case this meant have copies on the school server as well as my own computer.

If a reader wantsto discuss any issue further please contact me at St J&epthoqgl Upper Hutt,
the.principal@stjosephsuh.school.64 528 4910
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School-Community Physical Activity Project ¢ The Ripple Effect

Vicki Aisher, Physical Activity Team Leaded Leon Mc Givern, Principfl i 52 YAY A OQ&a t NAY
Blockhouse Bay, Auckland.

INTRODUCTION:

Our journey had its beginning in 2006 when we wanted to improve and have better communication with
ourconYdzy AGe GNARLILI Ay3d 2dziéeé FTNRY GKS alOKz22ft Ay GKS
community in the past we analyseldad always been in the form oésult-driven sportsdata. The school

was (is still) very proud of its traditional spopgsogramme and participation and this was seen by many as
Fy AYGSANIE LINI 2F GKS Odzf GdzZNB 2F ( KSadmdding2 f @
volunteer base andn overloaded teaching staff it was becoming evident there was a dangettitisat
culture could becomepast glory and subsequently consigned like so many other proud traditions to the
scrap heap!

Therefore to halt this, an improved communication network between the school, the parent community
and current community providers wasquired to ensure that quality physical activity could, and would be
sustainable for the children.

OUR PROCESS
e Parents and students were surveyed for interests and needs.
e A physical activity team was established from parentsf staf

and studentsand:

a) adesired vision was created.

b) future goals and directions were set. These were drawn from surveyed feedback from both the
teacher and student body and showed a nded water skillsand an interest and desirgor
bike riding.

¢ Constanreportsof findings were madéo the committee.

e Promotion of events in and out of school tirmecurredat assemblies.

e A PA newsletter was established aimed at communicating ghgsical activity our children
participated in.

¢ Units of Physical Educatiand five new curriculum documents were compiled and presented to
staff on PE/PA.

o Feedback was given to parents and continued feedback asked for.

OUTCOMES
e Aproactive programme of community water sports was implemented.
e A monthly bike day was establishedri at school.
¢ A bike ride from the school to a local park for lunch under police supervision was initiated.
e Senior pupils became peer teachers and learners.
e Standard school physical education planning was expanded to include new insights into delivery of
the curriculum.
e Professional learning was shared by colleagues.
e Better pooling of resources was established.
e Links were established with community providers to help run programmes within the school.
e Students became more proactive in attending communityrépg and physical activity events.
e Positive media publicity for the schamtcurredin local community press releases.
e Parents became active participants alongside their children.
e Parents and children took the opportunity to join clubs.
e Clubs etc provied support to the school.
e The parental volunteer base expandéd enablethe new activities being offered.

12



DEVELOPMENT PROCESS

e Water activities were brought to the forevith triathlons, flippa ball (junior water polo) and other
pool activities being prmoted.

¢ A photobank was developed for school use at parent evenings etc.

e mn Ofdzoa YR c¢c1v FlIYAtASaAa FTOGGSYRSR | aOfdzwm YA
activities outside for children and adults to participate in.

e There was aconcentraticthy 60A1Ay3 | OGABAGASA &adzOK Fa dao6AlS
other events around the school and locally with lots of parent participation too.

e ! {/t!t ySgatSGUSNI gl a AYyAGAIFIGSR (2 aLINBgR LIKE
individual successes, school and family achievements, upcoming events, and lots of photographs.

e Student leaders attended leadership seminars and were trained to lead games and activities during
break time.

e Selected staff attended seminars and professiodevelopment coursework organised by Sport
Auckland and TEAM Solutions.

e Parent involvement increased as they began to take ownership of teams and activities, in and
outside school time, for example, swim sport, bike jam, bike days etc.

¢ Links and conneitins were made with Unitec and secondary schools that were not there before.

{2h¢ Ut b![,{L{ hb h!w x9b¢! w9 {1 h295X
Strengthy {UNBYy3I(i&aA9ZFSOKSE B@AAWA &k dAdeS:y I NA2 F2NJ GKS
1. ypeps 2F LI NByilda adiNBSeSR y2iSR I LIRaArAdAiAgdsSs

physical activity and sport.
2. 95.5% of the school community surveyed noted that they were more awaréhat was available
in and out of school for their children with regardspioysical activity.

Weaknesses In our review of what we could have done better we noted three concerns, hamely
1. For 5¢ 7 year old children parental expectations of what actbgtihey were able to participate
fully in were at times a little unrealistic, for example, some of the swimming activities.
2.t F NBydGl f SELISOGIGAZYa 2F 6KIG GKS a0K22f Qa NF
were/are, inrelationto theirchildSy Q&4 LK & aA Ol f | OGAgGAGe®
3. The lack of time spent with some of our minor ethnic groups within our school to get them on
board more.

Opportunities Some of the opportunities for starting thing#gferently next time would be:
1. To develop our own survey for mgarative purposes rather than using a generic survey that gave
the school excellent threshold data but was not able to be used again to show comparative data/
gains over the two years we have so far surveyed.
2.1 ySSR G2 AYyONBl asS |arstadbigglotitiee pHysical ddvedoRraest sthg¢shf adzy R
primary school aged child.

Threatst  NBy GaQ SELISOGFGA2ya o60AlLaSR o0& G(KSANI 26y SELI

REFLECTIONS ON OUR JOURNEY FOR CONSIDERATION

1. { GdzRSY G aQ LI NI A O itinde physizay activity &s 2efitély\grR&ly idcedsed2

2. Parentsare extremely positive about the physical activity programme that their children are
experiencing at our school.

3. Educationis needed forthe parents of our Year & 3 students about our school philosophy of
PA/PEThe importance of free play nesdo be further emphasised at this level.

4. The opportunities our families took in accepting the challenges of PA with their children. This was
evidenced by the number of our parent community who took the opportunity to egerat the
local fitness club. This was double the numbers of any of the local schools (and we were one of the
smaller schools participating).

5. Many parents had excessive expectations of what the school is responsible for.
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6. t F NByid SELISOGI &role gppeared¥o bé iSed Hydirking tAeir Bwn personal school
experiences.

IN SUMMARY

Improved communication and active p@ipation within our communityvas achievegwith an expectation
2FTKT2N) aoKF(Qa ySEGKEéE TheinpihEndnt are cdrdiniuingd tf@vyeven koday! 3 OK 2 2
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The Pastoral Care of Non-Heterosexual Youth in New Zealand Catholic Schools®*
Charles ShaywRE Adviser, Secondary, Catholic Education Office, Christchurch

Non-Heterosexual Students at Risk

New Zealand sd@ols are obliged to meet the provisions of the New Zealand Bill of Rights Act (1990) and
the Human Rights Act (1993), which make it unlawful to discriminate directly or indirectly against a person
on the grounds of their sexual orientation.

Schools are lao bound by the National Administration Guidelines which require them to provide safe
emotional and physical environments for all their students.

Yet, two recent studieg NonHeterosexual Youth: A Profile of Their Health and-ié#fig (2004)and The
Teaching of Sexuality Education in Years 7 t¢2D®7)¢ have highlighted the fact that, despite these legal
protections, New Zealand secondary schools often fail to protect theirhmerosexud students from
harm and have limited success in enhancirgjrtivellbeing.

Both studies support the view that New Zealasthools are often unsafe places for those young people
who are seen as not fitting the heterosexual norm. Students perceived to be transdembitxud,
takataapui, gayz T I G Hedbark brynfersex are potentially targets for discrimination and abuse in
these environments.

Non-Heterosexual Youth: A Profile of Their Health and \Aleding (2004)

NonHeterosexual Youth: A Profile of Their Health and-Wéatig (2004)° provides a valudk insight into

the experiences of ncheterosexual students attending secondarpaals in Aoteraoa New Zealand.

The following general findings provide a useful context for understanding specific health and safety issues
facing nonheterosexual students) our secondary schools:

e In total, 7.8% (701 out of 8997) of all secondary school students surveyed identified as being
sexually attracted to the same sex, both sexes, were not sure of their sexual attractions, or were
not attracted to either sex (noheterosexual).

! The main emphasis in this artidle on the need for secondary schools to provide pastoral care forneterosexual students,
primarily those with a homosexual orientation. Howewgiven that a significant number of young people are dealing with issues of
sexual identity or orientationrbm the age of eleven upwards, primary schools need to be mindful that there will be students in
years 7 and 8 who also require support and education.

2 A term used of those who identify as being sexually attracted to the same sex, both sexes, are obtlseiresexual attractions,

or are not attracted to either sex.

% An umbrella term that describes someone expiegcharacteristics that do natorrespond with those traditionally ascribed to

GKS LISNBE2Y Q& &aSE® Wdza i 0 S Otimdan fat they Wahetyhlve yederdrdddsigrinanE y RSNJ R2Sa vy
* Someone who can be emotionally and physically attracted to both females and males.

® A traditional Maori term that means intimate companion of the same sex. Many gay Maori use this term because iledi@eow

020K Odzf GdaNF ¢ FyR aSEdd t ARSydAdGed ac¢tk 1 FallF LA é6F KAySE NBTFSN
l2Y82yS K2 Aa LINAYFNAESE FGGN}IOGSR G2 LIS2LXS 2F GKS el YS a$

by males.

" ASamoan term that describes males living as females. Some Samoan gay men may take on this term, because it is an identity that
incorporates a cultural dimension; these men are typically more feminine.

8 A female who is predominantly both emotionally and picglly attracted to other females.

% A person born with an anatomy or physiology that differs from cultural ideas about male or female. Intersex people may be bor
GAGK al YOATdzzdza ISy Al f AptoductionyeRels 2hkt velyEiods NFeST OS dzKRddd2fytSe &G A RS f
males.

Wiy HpapamE GKS !yAGSNEAGE 2F 1dz01flFyRQa NedIo®HadBighd survé/tof G K wS
secondary school student health and wiedling. In total, 9699 students from 114 New Zealaedondary schools, including 27
integrated schools, participatedn 2003, the New Zealand Aids Foundation approached the AHRG and requested an analysis of
non-heterosexual data from th& outh2000Survey. The resulting report wlon-Heterosexual Youth: Rrofile of Their Health and
Welkbeing(2004).
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¢ One in twelve students in secondary schools in New Zealand identify alsetenosexualg in a
class of thirty or so adolescents, it is likely that at least two of those students are not exclusively
heterosexual.

e The majority of students repted that they were 13 years old or younger when they first became
aware of their samesex attractions. Onhird (35.2%) of students reported that they were aged 11
or younger when they first became aware of sexual attractions to people of the same sex.

e The majority of the students who identified as attracted to both sexes, or the same sex, report they
have not come out to people close to them about their sexuality (68.7%). Abouthinde(31.3%)
of these students reported that they had come out.

e For thestudents who had come out (n=109), over half (54.2%) reported that they had come out
when they were 13 years old or younger.

An analysis of data relating to the emotional health of #@terosexual students reveals high levels of
distress for many of thassurveyed:
o 22.9 % of norheterosexual students report having a significant number of depressive symptoms
that are considered to be serious and in need of professional intervention.
e 30.0% were unsure or thought it unlikely that they will live to the ag@bof
e 15.3% of all nofineterosexual students reported that they had attempted suicide in the 12 months
prior to participating in the survey.

Significant levels of victimisation and bullying at school are reddstenorheterosexual students:
¢ 9.1% of norheterosexual students did not feel safe at school most or all of the time.
o 24.5% of norheterosexual students reported that they felt safe only sometimes.
o 12.9% of norheterosexual students reported they were bullied at least once a week.
e 46.4% of norheterosexual students reported that they have been hit or physically harmed
intentionally by another person, at least once during the last twelve months.

The study also reveals concerning rates of substancemsa@nonrheterosexual students:
e Around two inten northeterosexual students report having used party drugs.
e Over 10% of notmeterosexual students smoke cigarettes daily and use marijuana at least weekly.
¢ Nearly onethird of nonheterosexual students reported binge drinking at least once in the dast f
weeks.

The Teaching of Sexuality Education in Years 7 1¢2087)

The9 RdzOl G A 2y wEh&@Re&ching fFSExtialtd Eridcation in Years 7 (80L¥),a report onthe

guality of sexuality education in one hundred New Zealand schools (18%omidseg schools and 12% of
intermediates), found that only 20% of schools had sexuality programmes that provided opportunities for
students to explore and challenge issues such as homophobia, diversity and acceptance. These schools
offered broad perspective on sexuality and tended to have other pastoral initiatives that supported
a0dzRSyiaQ RADGSNBS &SEdzatAide SRdOFGA2y ySSRad tN
assumption that their students were heterosexual.

Almost half the schools (43) to@il reasonable steps to provide a safe and inclusive school environment
for staff and students. In secondary schools some students were confident in expressing or disclosing their
sexual identity to peers and teachers and were able to report incidentsilbfing. In these schools there

were strategies in place to make sure that staff and students with a range of sexual identities were safe and
respected. The remaining schools (57) were less safe and inclusive and teachers and students did not feel
safe alout disclosing their sexual identity, and reported that bullygrigcluding text bullying, occurred.

The Role of Catholic Schools in the Pastoral Care of Non-Heterosexual Students
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The Catholic Church is unequivotzat the fundamental human rights dfomosexual persofismust be
defended and that all of us must strive to eliminate any forms of injustice, oppression, or violence against
them'

They [homosexual persons] must be accepted with respect, compassion, and sensitivity. Every sign of
unjust disamination in their regard should be avoidé@atechism of the Catholic Chureto. 2358)

It is deplorable that homosexual persons have been and are the object of violent malice in speech or in
action. Such treatment deserves condemnation from the Clsugzdstors wherever it occurs. It
reveals a kind of disregard for others which endangers the most fundamental principles of a healthy
society. The intrinsic dignity of each person must always be respected in word, in action and in law.
(The Pastoral Card blomosexual Person&986, no. 10)

l'a AyadaNdHzySyda 2F (GKS / KdzZNOKQ&a I NBRSNJIf FISRG 20Na £ 6 Sy,
STFSOGADBS Ay LINROfIFAYAY3I GKS D2%HTHS CathoficRchbdBayeal A y 3
clear mandaterom the Church to promote the health and wellbeing of all students, including those who

are ¢ or who are perceived to be non-heterosexual. In this, Catholic schools are challenged to follow the
example of Jesus, the perfect model of pastoral care. th&eshepherd in the parable, who leaves ninety

nine sheep behind and goes aftide one that is lost.

Catholic schools have a duty to reach out to those in their communities who are margirgsiegatetimes
because aspects of their sexuality distingutsm from the majority:

If a shepherd has a hundred sheep, and one of them has gone astray, does he not leave the ninety
nine on the mountains and go in search of the one that went astray? And if he finds it, truly I tell you,
he rejoices over it more &m over the ninetynine that never went astray. So it is not the will of your
Father in heaven that one of these little ones should be (lgistithew 18:1214)

The pastoral care offered to ndmeterosexual students in a Catholic school will, therefore bggond
protection from physical bullying or zero tolerance of egdy comments. Genuine pastoral care will be
characterised by generosity of heart and a welcoming attitude that supports those struggling with issues of
sexuality in their efforts to livakde Jesus and to grow in integrity.

Principles for the Pastoral Care of Non-Heterosexual Students in Catholic Secondary Schools

In developing pastoral care policies and practices that address the needs-betenosexual students in a
Catholic school théollowing principles need to be upheld.

The first two are foundational. When these principles are given priority in a school community and become
established, it becomes possible to create a climate of pastoral care which is authentically Catholic, where
the other principles can find their expression.

M. & SEGSyarzys GKS / KINDKQa G(SFOKAY3 Ay NBIFNR (2 GkKS Lk ad
heterosexual persons.

PeKS /FGK2TAO / KdZNDKQa (St OK iredparagfaphs af heatebhismizbf thé Catholid GhureacY Y S R dz
of which deals with a different aspect of this complex isdRaragraph 2357 focuses on the moral status of sexual relations
between people of the same sex, something which the Church congid&8 y i NJ NB {2 GKS yIF GdzNIt 1 g5é
therefore unacceptable in any circumstances. Paragraph 2358 provides a pastoral dimension, recognising that there arexmany me
YR 62YSy aS5LASARREBYIZAaSEdN t (S pelphyndd sxpedence saReex(afrdctibn should Hed

I OOSLIGSR 6AGK aNBalLSOGzZ O2YLIl aaArzy FyYyR aSyarxdagaites BYR Ydz
emphasises that homosexual persons are expected to live chastecliuss as married and unmarried heterosexual people are
SELISOGSR (2 tAQGS OKI & &3 atirnSANBED | tykRSe (FKNINBDIetst IR yily2S NI SFNBTS R2 Y€
B The Religious Dimension of Education in a Catholic S(aoled Congregation for Catholic Education, RAr8@7) paragraph

34.
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MO 9QUSNE LISNE2Y A& F dzyAljdzS ONBFiGA2Y YIRS Ay D2RQ

Every human person, regardless of sexual orientation, deserves to be treated with respegthave an
inherent dignity because they are createdGod's image and are heirs to an eternal destiny:

We are not some casual and meaningless product of evolution. Each of us is the result of a thought of
God. Each of us is willed, each of us is loved, each of us is neqésgaeRenedict XV¢ Homily at
the Mass for his Inauguration)

Human sexuality is a gift from God which, if properly channelled, enables us to share in God's creative love
and life. xual identity is an important dimension of the human person, but our total personhood cannot
be reduced to sexual orientation or sexual behaviour.

HO D2RQa& f20S T2NJ SOSNE LISNE2Y Aa dzyO2yRAGAZ2YI T @

God loves every person unconditionailjor the persons that we are, not for what we do or fail to Gnd

does not love someone less because they are séx@al & R A BetabdeIsydildvas us our lives have
great meaning and valu&od's love is boundless, always available to those who are willing to receive it. As
St Paul says:

| am convinced that neither death, nor life, nor angels, nor rulers, nor tphiegent, nor things to
come, nor powers, nor height, nor depth, nor anything else in all creation, will be able to separate us
from the love of God in Christ Jesus our L{gdmans 8:389)

3) The true meaning of sexual love is found in marriage.

Many young people consider genital sexual activity, including intercourse, to be acceptable behaviour, a
GNAIKGE OGKIG GKS& FNB SydAadtSR G2 2dziaARS GKS 02
given the highly sexualised culture that we livetire Church maintains that sexuality is a Gpden gift

that must be treasured, respected and nurtured.

The Church teaches that the true meaning of sexual love can only be discovered by men and women who
have committed themselves for life in marriageer@al sexual intimacy, especially intercourse, only
achieves its purpose when it takes place within marriage and where it is botlgiewg and open to the
possibility of producing new human life.

4) Students in Catholic schools have a right to accurate and appropriate information regarding
homosexuality and non-heterosexual persons.

We live in a society that is increasingly aware of the complexities of human sexuality and its various
expressions. Homosexuality, especially, is a polarising issue iohGind society today. In such a climate,
school communities need to ensure they are providing accurate information and formation about all
aspects of sexuality.

Students in Catholic secondary schools have a right to have the teachings of the Caitlvalicr€garding
homosexuality presented to them accurately, clearly and sensitively, and in a manner that is appropriate to
their age level, their maturity, and their cultural background.

Many people have an inadequate understanding of what the CatholiccGhieaches about homosexuality

and they assume that the Church condemns homosexuals. While the Church firmly rejects homosexual
ASYyAlGlLt FTOAFAOINIBANB SAYIAGKS yIFddz2NF € g€ YR YFAYQlA
I LILNRGe RENOK | OO0SLIia GKS LISNER2ya O2yOSNYSR dzyO2yR
I LISNE2yQa ARSyGAGE IyR GKSANI &SEdz t o0SKIF@A2dzNI A&

! TheCatechism of the Catholic Churparagraph 2357.
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We wish to emphasise immediately that this jedgent on homosexual activity does not imply any
judgement on when homosexual persons are guilty of sin (only they themselves and God can judge
that). Nor does it imply any judgement on the condition of being a homosexual person. Homosexual
inclinations or orientation, like heterosexual inclinations, are mypradutral. It is homosexual activity

that we regard as wrong(Dignity, Love, Life Statement on Homosexuality from the New Zealand
Catholic Bishops Conference, 1986)

It is important to recognise that because of the language used, some Catholic docuraktesi to
homosexuality, while theologically accurate, may seem harsh or pastorally insensitive to many people. The
meaning of complex texts will require clarification.

5) Catholic perspectives regarding non-heterosexual persons and homosexuality must be incorporated
into sexuality education and pastoral care programmes in Catholic schools.

If sexuality education and pastoral care programmes are to be effective those professionals responsible for
designing and delivering them must be knowledgeable eskiltonfidentc and committed to the Catholic
Grarz2y 2F O0dAfRAY3I gKF(G t21LIS W2Ky tlhdAg LL OFffSR

It is an illusion to think that we can build a true culture of human life if we do not help the young to
accept and experience sexualityddiove and the whole of life according to their true meaning and in
their close interconnection. Sexuality, which enriches the whole person, manifests its inmost meaning
in leading the person to the gift of self in lof@@ope John PauldIThe Gospel dfife, 97)

6) Young people who are experiencing issues of sexual orientation or sexual identity benefit from seeing
GKSANI GaiGNUzZa3f S¢ Ay Y2NIf G§SNyao

Everyone, regardless of sexual orientation, is called to grow in personal maturity and responsibility. The
recognition thathuman sexuality can be channelled towards either good or evil challenges Christians to a
higher standard of lovingBy developing the virtue of chastityintegrating one's thoughts, feelings, and

actions in the area of human sexualityCa2 NRAYy 3 (2 D2RQ& LI yoyhg fe@phlcady S Qa
value and respect their own dignity and that of othetsk dza > G KS@& I NB SYLR6SNBR
way of life.

But chastity is not easily achieved and develops over a long peridgm®f The grace to live sexually whole

and chaste lives comes from the Holy Spirit and is available in so many Wwaysersonal effort, through

the support of parents, family and friends, by listening to the Word of God, though the sacraments of the
Churdt, by prayer, and through the example of Mary and the saints. Catholic schools, through the values
they teach and model, also play an important role.

7) Young people struggling with issues of sexuality, through Christ, can find meaning in suffering.

Youngpeople struggling with issues of sexuality often find it difficult to make sense of the isolation,
depression, anxiety and fear that can be a feature of their lives. While it is essential for Catholic schools to
do as much as they can to ease the soama psychological burdens of their ndxeterosexual students, it

is just as important that they help those students who are experiencing pain to find meaning in what they
are going through. Many neK S SNR 8 SEdzl £ &2 dzy3 LIS2 LI fe gabiddxessaA A T3 S
life that those who follow more conventional paths are oblivious to:

For my thoughts are not your thoughts,
nor are your ways my ways, says tiRD
For as the heavens are higher than the earth,
so are my ways higher than yoways
and my thoughts than your thoughtdsaiah 55:8)
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Catholic schools have the potential to assist i@terosexual young peopleo find meaning in their
suffering by leading them to an early appreciation of the mystery of the Gro8¥$ & dza Q LdughK g I &
death to the new life of the Resurrection:

CKSY WS&addza (G2fR KAa RAAOALI S&ax WLFT lFyeée glyd G2
up their cross and follow me. For those who want to save their life will lose it, and those who lose thei
fATS FT2NJ Ye (Matthgwsle:2a5) f FAYR Al ®Q

This unique approach to suffering is the mark of Christians and distinguishes them from the mainstream.
While Christians are called to ease the misery of others and always to work to rid the worlith,ofheae

comes a point where suffering is unavoidahlé has to beeither embraced or rejected. In embracing the

/I Neaa [/ KNRalGAlFIya 2Ly GKSyaStogSa G2 0S SYONF OSR o

He is calling you (cf. John 11:28)! He i8dn take your life and join it to his. Let yourself be embraced

by him! Gaze no longer upon your own wounds, gaze upon his. Do not look upon what still separates
you from him and from others; look upon the infinite distance that he has abolished by tadin

flesh, by mounting the Cross which men had prepared for him, and by letting himself be put to death
so as to show you his love. In his wounds, he takes hold of you; in his wounds, he hides you. Do not
refuse his LovgMeditation by Pope Benedict &burdes, 14 September 2008)

8) Educators must always remain open to the possibility that a particular person may be struggling to
accept aspects of their sexuality.

Teachers and those responsible for pastoral care in schools must not assume that tlgepgmpte they

are dealing with are heterosexual. They must also guard against stereotypirgetenosexual students or
making assumptions about their emotions or interests. Good educators try to learn what a student is
thinking or feeling without being trusive or insensitive. Boundaries are always respected.

9) Young people struggling with issues of sexuality are nourished and strengthened by the sacraments.

Participation in the sacramental life of the Church is essential to the spiritual growth whallare
baptised. Young people who are struggling with aspects of their sexuality should be encouraged to attend
Mass and receive Holy Communion often. In doing so, they strengthen their relationship with Jesus and
with the Church community.

Through theregular reception of the Sacrament of Reconciliation young people have the opportunity to
grow in understanding, acceptance, and inner peace. Catholic secondary schools serve their students well
by making the Sacrament of Reconciliation available to thara cegular basis.

By participating in the Sacrament of Reconciliation, young people struggling with their sexuality come face
G2 FI0S 46AGK GKS YealdSNR 2F D2 RQahantl ZgeSacramémt of S E LIS |
Reconciliation helps youreople toappreciate they are responsible for their own lives, for how ttremk

and act Itempowers them to live holy lives bbgnewing their commitment to Jesus and to his Gospel.

M0 2dzy3 LIS2LX S 6K2 FSS{ @& RA Trkfi fiab yositive rdleNidaéls. 1 K S A NJ

5

In the moral, philosophical and thpological debates about homosexuality, what often gets lost is the
personal¢ how havingasama SE F GG N> OGA2y FFFSOGA NBFE LIS2LX So
from their heterosewal peerscan find life within the Churcthallenging and painful.

But many norheterosexual young people have fulfilling lives, doing their best to live chastely and
faithfully in a society that is increasingly accepting of both heterosexual and homadgaxumaiscuity.
While many have experienced prejudice, hurt and condemnation through the words and actions of fellow
Catholics, they still seek to remain in relationship with the Church, participating in its life and sacraments.
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Catholic secondary schodssist young people struggling with their sexuality to develop a greater sense
of selfworth when they present them with positive role models, those who are achieving some success in
grappling faithfully with the same issues.

11) Catholic schools need to reach out to parents whose children are experiencing same-sex attraction.

At times, Catholic school communities will need to reach out to parents chetgrosexual young people,
especially to those whose son or daughter is experiencing ssxeattraction These parents often get
YySaal3Sa GKIG (KSe& &a2YSK2g | NB NBalLRyairoftS F2NJ Gl
they feel ashamed and isolated. Other parents may observe attitudes and behaviours that cause them
concernc such as an adolesgeli Tl aOAY Il GA2y 2NJ GONMHzaKé @ Ly &dzOK
upset, and come seeking guidance and reassurance from school staff.

Always Our Children: A Pastoral Message to Parents of Homosexual Children and Suggestions for Pastoral
Ministers LIN2E RdzOSR o6& (KS yAuSR {GrisSa . ArAaKz LJaQ I 2Y YR
NEOAASR Moy GAGK =+I u)\OI Yy FLILINRGLIEtOZ &1 RSaA3IYySR
discovery of homosexuality in a child who isan ado@Sy G 2 NJ Iy | Rdz qJé LG SyoO2
OKSANI dzy Gk LIJSR NBaAaSNWSa 2F FILAGKE K2LS |yR f2@0S>
useful resource, not only for parents of nbeterosexual young people, but also for schools iglio take
initiatives in pastoral care.

Summary

Catholic secondary schools are challenged to become more knowledgeable and accepting- of non
heterosexual students following the example of Jesus who accepted all people but called them to a deeper
faith ¢ despite the fact that some of his followers questioned his association with social outcasts.

Schools need to explore how, in concrete ways, they can best meet the pastoral needs of homosexual
students and other young people who are struggling with issiegxual identity, while remaining faithful
to the Catholic understanding regarding the nature and purpose of human sexuality.

In the long run, it is better that a school community be proactive in meeting the needs of its non
heterosexuaktudents tharbe forced to react when a crisis occurs.
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Reflections from Sabbatical Study
t SGSNI CI@FE tNAYOALIE 2F {4 .SNYyIFNRQa /2tftS3Sz [ 2

a. Executive Summary

The study was undertaken during April to July, 2008. The sabbatical study farused primary and
distinct areas:

A the use of interactive white boards (IWBs); and

A the maintenance of the special character in a number of schools in Ireland and England.

¢KS 2L NIdzyAde g1 & G118y @8KILINSa& SyKRKilitaRaaivadShop &/ I G
at the 2% Annual Conference of Secondary School Principals in Galway, Ireland. The paper explored the
opportunities that lie ahead in the sherand mediumterm for Catholic secondary schools in New Zealand

and compared and cdrasted these opportunities with the evolving nature of Irish second level Catholic
schooling.

All information was gathered in partnership with the schools, appropriate personnel and teachers with
particular focus on student engagement with learning whidéBs were being usednd staff and student
participation in special character activities. Observations were made in classrooms and around the schools.
Interviews were held with key management personnel, chaplains, teachers and students.

The gradual itmoduction of IWBs in secondary schools in England started over seven years ago. There is
now a growing field of empirical studies, especially related to the effective use to enhance teaching and
learning in foreign languages and mathematics. Observaiiorseveral schools indicate that where there

is a planned and sustained approach in introducing IWBs, the use is likely to be more effective. The
planning included the identification of teachers who are already literate and committed to the use of other
technologies (e.g. laptops, data projectors, visualisers, digital video, etc.) in their classrooms. Ongoing
professional development, reflective circles and peer modelling helped teachers build their expertise and
confidence to integrate IWBs into theirray of teaching tools.

The issues confronting Catholic secondary schools in Ireland and England are similar to those facing New
Zealand schools. There appears to be in both overseas countries a higher involvement of the diocesan
clergy in supporting th liturgical life of the school. Most of the schools observed employ a lay chaplain,
who has a critical role in organising-corricular religious activities, events and celebrations. Most schools
indicate that there has been a planned and smooth traosifrom a religious chaplain to a lay chaplain.

The guestion of how the positios funded (state or locally raised) is contentious in Irish schools.

b. Purpose (as in the proposal)

i. How widespread and effective is the use of indetive information and ammunication technology
(IWB) in the classroom?

ii. How do the Catholic (Marist Brother) Schools in Ireland and some schools in England (Birmingham
and Manchester) maintain their Special Character charism, given that lay principals are leading the
schools?

iii. Howhas the Birmingham Secondary School Partnership evolved over the last 5 years?

iv. How do the management structures and curriculum delivery support the high achievement ethos at
a highly successful academic school?

The findings will be reported in terms of amaluation of the use of inteactive ICT (e.g. whiteboards, data

projectors, audievisual equipment, laptops, etc) in classrooms and what direct links the teaelers
making in terms of how this technology is assisting teaching and learning and imgtadedt outcomes.
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c. Background

Interactive White Boards

Interactive White Boards (IWBs) are becoming a noticeable feature in many primary and secondary schools
in New Zealand, and it is only now that locally based empirical evidence is becoming avaiidblify

the effect of such technology on teaching and learning.

Overseas research has gathered momentum in the last five years, whileoitlyisrery recenly that
academic paperbave startedo appear in professional publications in New Zealaather than anecdotal
RSAONALIWGAGS adG2NARASa® I NBaSINOK LI LISN a¢SkOKAyY3
2 2 dzNiy SéetHodge and Bill Andersqublished inLearning, Media and Technolqd32:3, September

2007, pp 271282, uses a s-study methodology to explore the impact of introducing interactive
whiteboard technology to a primary school classroom. Several key insights, described as 'nodal moments',
provide the impetus for the teacher to review her practice, reconsider her siistiéearning approaches

and explore the relationship between the introduction of a new technology and the teaching and learning
that was occurring in her classroom. In particular, she considers the nature of engagement and the ways in
which the technoloy initially moved her away from an active pedagogy.

The principal, as the professional and instructional leader in the school, would need to evaluate several
imperatives when considering the introduction of new (and expensive) technologies into the .schio®l

view held by some people that if School A has acquired IWBs, then School B must get them is not a valid
criterion for decision making. The assumption that if School A has acquired IWBs and promotes itself with
its community that teachers have thatest technology, then its teachers must be better teachers and
students have become better learnedoes not necessarily follow. The same applies for claims that IWBs
will improve teaching and learning. Owning a tool does not necessarily mean thaidhis being used
effectively. On the other hand, appropriate teaching tools used appropriately should make teaching more
effective and learning more engaging.

Special Character

Catholic Schools are bound by an Integration Agreement signed by theirgity and the New Zealand
I32OSNYYSYyi(dzZ 6KSNB Ydzidz- £ dzy RSNIF{Ay3a INB SyidSNBR
the whole school community, through the general school programme and its Religious Instructions and
observances exercisebd right to live and teach the values of Jesus Christ. These values are expressed in
the Scriptures and in the practices, worship and doctrine of the Roman Catholic Church, as determined
FNRY GAYS (G2 GAYS o6& GKS w2Yly [/ FGK2fAO0 . AaK2L) 27
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Integrated Schools. As part of its responsibilities, the school is required to review several dimensions
relating to the special character, partly to ems that it is fulfilling its obligations and adhering to
Integration AANB SYSy G O2YYAlGYSydao hyS RAYSyYyaizy T2N NB
the school evaluates the extent it is a Christian community, where gospel values are centralfaitheise
nourished, and where Christian celebration in the Catholic tradition is highly valued. This part of the
evaluation focuses on spirituality, evangelisation, partnership, values, school culture, leadership,
stewardship, worship, service and coldabtion with parish.

Given that almost all Catholic secondary school principals in New Zealand are lay people; that religious
institutes have withdrawn from schools; and that most chaplains are also lay people, new opportunities,
responsibilities and chi@nges to maintain and enhance the special character abound. Catholic schools in
England have gone through this development several decades ago and have developed and evolved models
and practices, while Irish second level schools have been experiencingrinrecent years the same
situation as New Zealand schools. It was, therefore, appropriate to comper€dtholic special character
maintained and enhanced in several Irish and English schoolpmaitticein New Zealand.
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d. Activities undertaken (methodology)

SCHOOLS VISITED DURING SABBATICAL

Name of school Location

Ireland

Marian College Ballsbridge, Dublin, Ireland
Loreto College Foxrock, Dublin, Ireland
Moyle Park College Clondalkin, Dublin, Ireland
hdzNJ [ F R@ Q& . 2@&a& t N{Ballintier Dublin, Ireland
Marist College Athlone, Ireland

England, Lancashire

Stonyhurst College Clitheroe, Lancashire, England

{G alNEQ&a | Iff= t N{Cltheroe, Lancashire, England

England, Birmingham

Cardinal Wiseman RC High School Kingstanding, Birmingham, England

St Edmund Campion RC High School Erdington, Birmingham, England
Bishop Walsh RC High School Sutton Coldfield, Birmingham, England
{G tI dzZ Q&4 DANX & w/ |Edgbaston, Birmingham, England
Archbishop lIsley RC High Scho Acocks Green, Birmingham, England

St Thomas Aquinas RC High School Kings Norton, Birmingham, England

England, Manchester

St John Vianney Special School Stretford, Manchester, England

Loreto 8" Form College Hulme, Manchester, England

Loreto RGHigh School Chorltoncum-Hardy,Manchester, England
{d tSGSNRA w/ | A3K| Gorton, Manchester, England

{d al GGKSgQa w/ | A|Moston, Manchester, England

Xaverian 8 Form College Rusholme, Manchester, England

Other activities and meetings:

Ireland

21* Annual Secondary Schools Principals Conference

Galway, Ireland

t NBaASy Gl dAz2y 2F LI LISNI YR FILOAGQaRKIaa2yl RS RRN] & K?2

The plan to go to Scotland to attend the Catholic Secondary School Principals confeaente e
cancelled as the conference coincided with the Irish conference.

England, Birmingham

Board meeting of Head teachers of the Birmingham Catholic Schools Partnership;
Meeting for ICT cordinators of Catholic Schools Partnership;

Meeting of inschod partnership ceordinators of the Birmingham Catholic Partnership; and
Several informal meetings and discussions with the Partnershgudinator (CEO)

England, Manchester

MANCEP (Manchester Catholic Education Partnership) Heads of Department otiR&dyication; and
Several informal meetings and discussions with the Partnershipdioator (CEO)
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Malta
Meeting with Minister of Education to discuss methodology of review of schools and the use of interactive
whiteboards and other information and camunication technologies.

Information gathering

All information was gathered in partnership with the schools, appropriate personnel and teachers with

particular focus on student engagement with learning where interactive whiteboards were being used and
staff and student participation in special character activities. Observations were made in classrooms and
around the schools. Interviews were held with key management personnel, chaplains, teachers and
students.

e. Findings

Interactive whiteboards

One hundredper cent of primary schools and 98% of secondary schools in England have introduced IWBs in
their classrooms. All the schools visited in England had IWBs. Second level schools in Ireland have started
to invest in IWBs with two of the 4 schools visitealimg two IWBs each. Two primary school teachers (one

in Ireland and one in England) were observed and they were very versatile in using the equipment and
engaging students to interact directly with the board. A teacher at a special needs high school in
Manchester was also very effective in engaging the students, who participated with confidence in the
lesson, receiving immediate feedback from a-esthluating exercise they were asked to complete.

It is not clear in the schools why one brand was pref@rover another. The two brands are Promethean

and Smartboard, teachers indicating that each brand has its own special features that are more suitable for
a particular subject (e.g. the Arts and Humanities or the Sciences and Mathematics). Primary lsaheol

a preference for Smartboard, similarly the Arts and Humanities in secondary schools, while the Sciences
and Mathematics appear to prefer Promethean.

Teachers who have participated in timely and ongoing professional development are more likelysiadge
interactive whiteboards effectively. Professional development beyond how to operate the IWB is
conspicuous by its absence in most schools. Most of the teachers observed in the secondary schools use
the IWB to project data onto the board and talk the information projected on the board through their

laptop computer. Very few interacted with the board and fewer teachers asked students to interact
directly with the board.

Where teachers are confident, reflective, innovative and give personalttnréal and error sessions, they
are effective in the use of the IWB and students participate in using the tools appropriately.

Other technologies are available in classrooms and, depending on the subject, the teachers participated in
the decision to acgire those technologies, such as visualisers and voting pads.

Teacher training in the use of IWB focused mainly on:

e \Writing and drawing on boards in various colours and shapes

e Using an infinite number of pages left or right

e Using an infinite number of pag top to bottom

e Teaching essay writing with RM Tutor, as well as the whiteboard

e Showing students how to do an exam/how not to

e Making movies of IWB based lessons/explanations

e Making notes on video clips to produce pdf handouts consisting of stills frormthées people
watched, complete with the annotations the teacher added to those stills when the movie was
paused.
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e Lifting copy, graphics (including moving graphics) or text, from sources like the Net, to create
teaching materials by click and drag, ehie teacher can (re)creaian article from a newspaper on
the board and save it without any word processafgext
e Adding movies, including flash movies, downloaded clips from YouTube, etc. straight into the
whiteboard file
e Teaching innovatively using syoib, pictures, etc. as aid@emoires
e Saving the whole lesson of writing/drawing/other items:
o0 As a Smartboard file (to deliver the same lesson again, share it with colleagues)
0 As a pdf (to export what is on the board as a pdf and put it in staff intrshaeed drive)
e Using contenspecific materials from the board:
0 Graph paper
0 Shapes
o0 Maps
o Flash objects.
Such training sessions would invariably take one to two hours, sometimes in teacheomiaat time, e.g.
lunch time or after school. Teachers commenttthary little training is offered or available in or outside
the school to assist them to learn how to integrate the IWB as a pedagogical tool into the lesson or how to
plan or adapt lessons integrating IWB features.

Special Character

All schools have &alaried full time chaplain with e@sponsibility with a member from the senior
management team for the Catholic life of the school in the schools visited in England. Lay chaplains are in
15 out of the 17 high schools of"@orm colleges. Where thers & religious (Jesuit priest or Marist
Brother), this person is supported by a péime lay chaplain. In Ireland the employment of chaplains has
become contentious as the Department of Education will only pay the salary of chaplains employed in
second leel community (stateowned) schools. Currently the Church or religious institute owned schools
have to either use their operational grant or locally raised funds.

The chaplain and senior management are very committed to and run the induction programmevio
teachers and students to the schookhich mainly focuses on the charism and ethos of the particular
school (e.g. Marist, Ignatian, etc.) in most schools. Thisdageprogramme is identified as critical to the
maintenance and enhancement of the @alic character. In some schools, this is extended at appropriate
times with further sessions to increase the awareness and understanding of Catholic Maals, Holy
Gommunion, etc.) and liturgical events (e.g. Advent, Christmas, Lent, Easter,Gaotyibution by teachers

to the Catholic life is also an integral part of performance management.

In England, diocesan priests are readily available to support the liturgical life of the school. Several of these
priests play an active part on the chaipley team. Liturgical celebrations vary from school to school, but
mainly these focus on regular schddhsses (mostly once a week at lunch time), with voluntary student
attendance. Whole scho®dasses are also celebrated on holy days of obligation Ad.&aints Day). While

all schools have an inauguidlss (not necessarily for all students), most celebrate thanksdwassges to

mark the end of the year for senior students at the different levels. Several schools run programmes for
the sacramentsof initiation (Baptism, Confirmation and Holy Communion). The Catholic tradition of
LIAEIANRYF3IAS o0SdId (NI G@SttAYy3dT G23SUKSNI G2 K2fteé &Ad
commitment) is encouraged in the English schools. Pilgrimageftnipsenior students were an annual

event in these schools.

Students at each year level participate in spiritual retreatsl outreach programmes and charitable work

are strong features of most schools. Depending on the semdmomic status of a partitar school, these

take the form of donations of books, uniformsebkfasthands2 y | adA a il yOS Ajfree2 f R LS
lunches for senior citizensand voluntary service in England or overseas (CAFOD). Groups of students
participate enthusiasticallyn chaplaincy teams, helping to make Catholic life events appealing to their
peers.
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Where there is a vibrant chaplaincy team, regular private (in the chapel) and public (in classrooms) prayer is
highly visible. Two schools have published a book withiggeacomposed by their students. Students and

form classes are encouraged to pray for individuals and these prayers are noted on a card that is passed on
to them.

Catholic life notices and events are mainly recorded in school newsletters and postedsitese Some
chaplaincy teams and Religious Departments have initiated their own newsletter celebrating and
promoting events, such as retreats, meditation, outreach activities, traidcraft, peace gardens, religious
drama, banner making, etc.

A strong featire in several schools is a concern for social justiogl chaplains highlight contemporary
world-wide issues (e.g. Myanmar, fair trade, child labour), challenging the students to take a stand. One
school that caters for students from affluent familiesioted for inviting people from academia, industry or
politics to debate moral, philosophical and ethical issues.

f. Implications

Interactive whiteboards

Elearning and virtual learning environments are becoming more and more an integral part of the gveryda
pedagogy in schools. Information and communication technologies are conspicuous by their exponential
development. One technology arrives on the market and is very quickly superseded or complemented by a
host of other technologies. It is critical thethools approach new technologies with informed awareness

of their capability to transform, enhance or inhibit learning. There needs to be a participatory professional
discussion among staff for the introduction, development and sustainability of sushte@hnologies (as
opposed to the acquisition of the new technology for its sake). While there may still be a place for
Luddites, eliteracy is a skill that teachers will find very useful for the New Zealand curriculum as this
provides opportunities for@construction of knowledge and reciprocal teactstudent learning.

Special Character

With the withdrawal of religious institutes from schools and fewer diocesan clergy, it is clear that lay people
have taken up the crucial commitment to maintain and anbe the Catholic special character of schools.
The roles of chaplain, director of religious studies, principal, and deputy principal (with the responsibility to
assist in planning and organising courses and programmes at the school to ensure thatflidwtytine
specialcharacter of the school) are pivotal. Opportunities for ongoing spiritual growth and professional
development for these people would be one of the top priorities as they witness for and support the rest of
the staff and students to answehe call to Catholic life.

g. Conclusions

Interactive whiteboards

IWBs are a powerful and exciting tool to be added to the list of strategies effective teachers use to engage
students in learning. IWBs may initially increase teacher work load when teelyeamg integrated into

unit and lesson planning. If IWBse to be used successfully in classrooms, then ongoing professional
development is required as teachers learn new strategies and embed these into their planning and delivery
of effective lessonsWithout time and ongoing development, the IWB may become a very expensive and
under-utilised piece of technology used mainly as a sophisticated data projector. IWBs are another tool
YR GKS 2@0SNHzaS 2F (KA&a (SOKy2bR2I1&RORZKROBMBSLEL 68
to introduce IWBs into classroonmeed tobe an integral and well K2 dz3 K 2dzi LI NI 27F
strategic plan and such a strategic decisishould be made after meaningful and professional
considerations of all edational priorities.
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Special Character

The maintenance and enhancement of the special character of Catholic integrated schools is very much tied
up with the expression and witnessing of Catholic life. The Catholic special character review and
developmen document, with its examples of indicators, provides a sgstablished blue print for self
review. Observations of Catholic life in a number of schools in Ireland and England reveal more similarities
than differences with life in New Zealand schoolsth@lic life is maintained and enhanced by the whole
school community. It is critically essential that staff are totally committed to the charism and ethos of the
a0K22f %X GKNRdAdAK (GKSANI gAlySaaiy3a +FyR WEAGAYy3I (KS

h. References (where applicable)

Interactive whiteboards

www.becta.org.ukBritish Educational Communications Technology Agernisythe UK Government's key

partner in the strategic development and delivery of its information and communicateaisology (ICT)

and elearning strategy.Becta leads the national drive to inspire and lead the effective and innovative use

2T G(SOKy2f238 GKNRdAK2dzi fSFENYyAy3ao LG A& . SOidl
successful experience for legers of all ages and abilitiegnabling them to achieve their potential. There

FNBE &aSOSNIf NBaA2dz2NDSa @At ofS KSNB LINRPJARAY3
AYGSNI OGADS 6KAGSO2F NRé F2NJ aSO2yRIFENE YR LINRARYIF NE

For research intdhe use of IWBs in classrooms vigrivw.keele.ac.ukand www.mmu.ac.ukas two of the
leading universities undertaking graduate research in ICT and pedagogy.

Special character

www.cesew.org.uk

www.sces.uk.com

www.catholicbishops.ie/education

www.nzceo.catholic.org.nz

These sites link up to the Catholic Education services in England, Scotland,dreldhelw Zealand.
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Exploring the Key Competencies of the New Zealand Curriculum (2007) in a Catholic Primary
School Setting.

[ dZAKEF hQ/2yy2NE ! Ol A yAdviteRIg Catidlic Bduigdtidn DKice o2aristehRrdaO | G A

In 1996 the Religious Education Curriculum Statement for Catholic Primary Schools in Aotearoa New
Zealand was published. This curriculum statement had been commissionée INetv Zealand Catholic
BishopsConference in response to the wide reachingrioulum change that had taken place in New
BSEflyR a0OK22fta Ay GKS YAR mMppnQao ¢KS NBadzZ GAy
format of the 1992 New Zealand Curriculdframework into account and in the vision statement the
Archbishopof Wellington at the time, Cardinal Thomas Williastated that:

it is truly contemporary in its use of best current educational practice, and in its integration with
GKS 2GKSNJ SaaSydalt fS[NyAyﬂ I;NSI-?ierHéC{itHOI& C“)dzNJ:
t NAYINE a0OK22fa 2F ! 20SFNRBF 'WSg %SItlyR Ay (KS

In 2007 a revision of the New Zealand Curriculum for Englestium teaching and learning in Yeard3

was mandated. This followed a stocktake period of review duringd-2002 which resulted in the
publication of the Curriculum Stocktake Report (2002) and the circulation of a draft document in 2006. A
comprehensive consultation process followed.

The New Zealand Curriculum (2007) is a response to the spiralling&wigle that has occurred since the

YAR MdpdpnQad bS¢g w%SIflFyRQa LILJzAFGA2Y A& 0S02YAY:
and the demands on those in the workplace more complex. Consequently school curriculum content and
delivery practice need to change to reflect and meet the needs of diverse learners and the world in which
they will be functioning.

The New Zealand Curriculum (2007) provides a:

framework rather than a detailed plan. This means that while every school curriculunmbenust
clearly aligned with the intent of this document, schools have considerable flexibility when
RSGSNN¥AYAY3I GKS RSOFAf X® a0K22ft & I NB NBIj dzA NBF
Zeala?ad Curriculum, to encourage and model the valuesaddvelop the key competencies at all

levels.

Schools in New Zealand are on a curriculum design and review pathway, some further along than others.

/| 2YYdzyAGASE | NB LISNER2YlFfAaAy3d GKSAN aOK22f énts OdzNN
of their students so as to ensure that the education provided is rich and balanced, embraces the intent of
the national framework and reflects the nature of their community.

With this in mind, as the Acting Primary Religious Education Adviser vetdtholic Education Office in
Christchurch, | facilitated a series of cluster meetings to look at the structure and intent of the New Zealand
Curriculum (2007) from a Catholic perspective.

Clusters were made up of groups of schools. Principals amtiiteastaff attended and contributed ideas.

The cluster meetings were supported bysichool staff meetings (where requested) and one on one
sessions with Principals and Directors of Religious Studies (DRS) in selected schools. The term meetings
with DRS also had a curriculum focus. The Education Office team facilitatedayneeminar sessions for

Middle Leaders and Principals alike. Throughout all of these sessions the vision, principles and values of the
document were discussed and explored throwg@atholic lens (Appendix 1 and key recommendations).

15 Religious Education Curriculum Statement for Catholic Primary Schools in Aotearoa New Zealand (p.2)
®The New Zealand Curriculum for Englisbdium teaching and learning in yedrd 3 (p.37)
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The purpose of this article is to focus specifically on the key competencies, and how in the context of the
broader Catholic school community, and through the delivery of the Religious Educatiarulcuny they
can be embedded in the culture of each school.

Schools can choose to organise their curriculum around either the values, key competencies or the learning
areas (or a combination of all three). Alternatively they can decide to deliver ¢heilculum around

central themes, integrating values, key competencies, knowledge and skills across a number of learning
areas- it is up to them!’” Whichever approach is used it is the key competencies that are central to
transforming the way that curridum is delivered.

Dr Rose Hipkins (Chief Researcher, NZ&ERYsto the key competencies as thgue that will ensure that
GKS aFNRyld SyRE 2F (GKS OdzNNA Odzf dzY o6GKS LRGSYyGAl f
Gt dzSav | yYSRYREKS GKSBF ONB @A aSR LI O1F3S O2yaradtiay3da 2-
Achievements) will meet the needs of*2dentury learners in our schools. The five key competencies are:

e Thinking

¢ Using language, symbols and texts

e Managing self

¢ Relating toothers and

¢ Participating and contributing.

The key competencies are an adaptation of the ideas promoted in an Organisation for Economic
Cooperation and Development (OECD) project which sought to define the competencies eweitlyored
in order to leal a fulfilling life in the 2% century and beyond. They support those competencies already
being delivered within the early childhood curriculum,S 2 KamdNake]aigned with those of the draft
tertiary curriculum. The key competencies are crucialetarning in every curriculum area and as Doig
(2007) states:

They (the key competencies) have real power to add value to edu&htion.

Doig (2007) also suggests that each school needs to take time to explore how these five key competencies
are going to beleveloped within the culture of their community.

Furthermore, Reid (2006) discusses a range of curriculum models through which the key competencies can
be strengthened. He defines a capabilitiesed curriculum model as:

the idea of teaching one partyk2 6 f SR3ISZ Ay 2NRSNJ (2 RSOSt 2L (K¢
there is a dynamic interaction between the two. The starting point will be knowledge content, a key
concept or idea, but the challenge is how one or more competencies can be developeh thabug
concept. That is, knowledge content is important in its own right and is a vehicle through which
competencies are developél.

In line with Hipkins, Doig and Reid, | wanted teachers to see how the key competencies of the New Zealand
Curriculum (20@) could be planned for in the teaching of Religious Education, and developed in the
context of a Catholic community.

As stated earlier, schools in the diocese were clustered and a meeting facilitated for each cluster. These
meetings were seen as a pdde starting point for schools beginning their curriculum design and review
process. The findings could also be used as a vehicle for continued ongoing professional dialogue and
reflection in those schools that were well down the track. Doig (2007)teayshe starting point for each

" The New Zealand Curriculum for Englisbdium teaching and learning in yeard 3 (p.37)

¥Erom a presentation by Dr Rose Hipkins, Chief Researcher NZCER held at the University of Canterbury, College of Education,

{ SLIGSYOSNI vunSQyiz (2D Ab@a/yYad &92FYFS LISNE 2y f NBFE SO0GA2ya 2y aasSaays
1o Doig, C. (2007) Curriculum: a catalyst for changeallenges for the future. set 3, (p-25)

' Reid, A. (2006) Key Competencies: A new way forward or more of the same?1@p.11
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school when designing a curriculum will be different depending on the journeys already taken. She states
that you do not need to reinvent what you already have, if it is working Well.

The Cluster meetings followed tH@rmat.

1. An overview of the vision, the principles and the values of the revised curriculum was provided
from a Catholic perspective. Discussion followed and ideas were shared from the different schools.
2.9+ OK 188 02YLISGSyOe 41 &S auSryNIDd KO | BRYQRPA yoI aLILISNERW E

schools (Kick Start, NZCER, 28qpved that teachers needed to fully understand the intent of
each key competency, in order for these to become embedded into the classroom curriculum. This
resource was also uddo explain the nature of each key competency.

3. Discussions were held around the ideal qualities of a graduate student from a Catholic primary
school.

4. Following this, participants were split into groups made up of members from different schools and
teaching levels where possible. They were provided with a key competency to focus on. Each
group was asked to look at the key indicators of that competency and focus on how it could be
developed from Year -8 in a Catholic School setting, and within the dRelis Education
curriculum. (see Appendix 3)

Further to this, a range of examples of how the key competencies could be strengthened within the context
of the Religious Education curriculum were developed in collaboration with Natalie Murphy rsm, the
Primay Religious Education Adviser from Palmerston North. These examples provide indicators from the
content of a specific Religious Education strand. Teachers can use these in the classroom to engage
students in writing a more detailed and measurable rubritogether, the teacher and the students will
decide on the language and actions that will encapsulate the progression from a novice learner displaying a
particular key competency, through to that of a proficient learner. This rubric can then be used as
intentional teaching tool for development of that key competency. (Appendix 4)

It needs to be stressed here that the key competencies are not separate or stand alone. They will be
interwoven into both the explicit and implicit curriculum of eaclarlding area. Schools might decide to
write overarching intentional teaching rubrics to ensure that specific competency skills are taught from
Year 182®° The New Zealand Curriculum (2007) states that schools will need to show how the
competencies are spdically developed in conjunction with how they are organising their curriculum
(around either values, key competencies, learning areas or central théMme&ven if generic key
competency indicators are used schadtle, | believe that within each curritum area specific indicators

for use in a classroom curriculum need to be formulated. This will ensure that nothing is left to chance and
GKIFIG GKS RS@GSt2LIVSyld 2F GKSaS 02YLISGSyO0Sa Aa yzi

Findings from the Cluster meetings

In a Catholic school I believe that the key competencies of Thinking, Using Language, Symbols and Texts,
Managing Self, Relating to Others and Participating and Contributing will all be strongly promoted as part of
the Special Character. Exig} programmes such as those provided @gritas St Vincent de Paul youth

groups and Mission Month are just three examples of authentic learning opportunities in which schools can
break open the key competencies as part of their commitment to Catholicaditun in New Zealand. The

2 Doig, C. (2007) Curriculum: a catalyst for chaqgballenges for the future. set 3, (p-25)

2 Hipkins, Roberts and Bolstard. (2007) Kick Starts, Key Competencies the journey begins

s Doig, C. (2007, Curriculum: a catalyst for changeallenges for théuture. set 3, (p.245)

2 Hipkins, Roberts and Bolstard (2007) Kick Start Key Competencies the journey begins, Pamphlet 1, The nature of key
competencies (p.1)
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preparation and celebration of class liturgies is another authentic context in which all the key competencies
can be developed. (Appendix 5)

The key competency that | believe lends itself best to being interwoven into theaBriReligious
Education Curriculum is that of Understanding Language, Symbols and Texts (ULST).

wSaSINOK FAYRAYyIa FTNRY (KS WS NIkéy cdmRetehdy Batinas the K 2 2 f
least easily understood by teachers and the one thatild require the mostdzy LI O1 Ay 3 é° 1doe¢ a OK
not believe that this will be the case in a Catholic school because Catholicism is essentially a religion of
ritual signs and symbols through which faithful followers encounter the realm of the dasmadethe

spiritual.

There are many ways in which to consider world religions. One way is to do so in terms of the following
nine dimensions: sacred texts, central beliefs, sacred stories, important symbols, sacred rituals, moral and
ethical teachings, axial structure, religious experience and religious history. The skills, knowledge,
attitudes and values relating to the key competency of Understanding Language, Symbols and Texts can be
taught to students through four of these nine dimensions; sacredhls, important symbols, sacred texts

and sacred storie®.

Sacred Rituals

{F ONBR NAddzZrfa FINBE (GKS @I NAR2dza NBfAIA2dza NAGSasz ¢
members worship and celebrateln the Catholic faith we have sevenuat signs which we call the
Sacraments: Baptism, Confirmation, Eucharist, Marriage, Holy Orders, Penance and Anointing of the Sick

I N6 SEIFYLXSa 2F al ONBR NAGdz t o . @& RSTAYAGAZ2Y |
3 NJ OSoheity(2008) states:

The seven sacraments of the Catholic Church use the physical world with purpose. Water, oil,
human touch, incense, bread and wine are all employed in touching the sacred. We cannot see
God, but we can see fire, we can hear words, we caohto We can feel oil and water, smell
incense. The celebration of the sacraments recognises the deep need we all have for concrete ritual
as a way of experiencing the mystery of a gracious and tendef®God.

The experiences of learning about and receithng sacraments in a Catholic community is a powerful way
of teaching the key competency of ULST.

Important Symbols

I NBfAIA2YyQa al ONBR adevoz2fa FNB (KS 2062S00azx LX I O
are considered holy by the reig2 y Qa4 Y SY 0o SNA ® LY FTRRAGAZ2Y (2 GKS
there are a countless number of sacramentals, devotional rituals and sacred objects that are similar to
Sacraments, but do not offer the same divine assurances of gfr"ac'éhese saamentals include such

things as: holy water, the ashes distributed on Ash Wednesday, the crucifix, the palms distributed on Palm
Sunday, a pair of rosary beads, a statue of Jesus, Mary or a saint, and the stations of the cross etc. Again
through experiening the use of and learning about these important symbols used in Catholicism, the key
competency of ULST is promoted.

Sacred Texts

The sacred texts of a religion are its holy writings. Major world religions have holy books. Indigenous
religions wiich pass on their traditional knowledge and wisdom orally, regard carvings and other works of

% Hipkins, Roberts and Bolstard. (2007) Kick Starts, Key Competencies the journey begins

% Religious Education Programme for Catholic Secondary Schools in Aotearoa New Zealand: Religions of the World (2006) (p.4)
52 KSNII@sS ¢® OoHnnyo {2 L 2d2ONB 22NJAy3 FT2N GKS /I (K2t A0 / KdzND
B52KSNIIeE ¢® oHnnyO {2 ,2cdkQPE) 2 2NJAYy3 F2NJ GKS /+FGK2fAO / KdzNJ
*McBrien, R. P. (1995) Inside Catholicism Rituals and Symbols Revealzd) (p.9
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art as sacred texts. In all dimensions of a Catholic community the Bible is central because it contains the
GNYzGK 2F D2RQa NBOStl A2y o

The inspiration of the Blie has been believed from the beginning and, beyond that, has been the
adzo2SO0t 2F Iy 2FFAOALE RSTAYAGA2Y o0& (GKS [/ KdzNX
without affirming at the same time the inspired, and therefore finally normeadive authoritative,

character of the Bibl&

Learning to read, listen reflectively, interpret and record from the Bible is an excellent forum for developing
the skills pertinent to ULST.

Sacred Stories

I NBfAIA2yQa &l ONBR i hankdrsdacauseNidy ef@ain RpdrtghiRasplids ibfzhie R
NEf AFA2yQa ARSydAdGe FyR 3IAGBS YSIyAy3a G2 LIS2LX S
associated with the Catholic tradition is also important for our students. Bible stot@&ssof saints,
heroes and martyrs, and ancient traditions nourish Catholic belief and provide enormously powerful images
through which the key competency ULST can be taught.

o]
Qa

Key Recommendations

1. In the design and review process school leaders arewaged to consult widely. When looking at
GKS a0OK22tQa SEA&GAYT OAaA2Y Al A& O0SYySTAOALI
gKI G GKS 3INIRdzZFGS LINRPTFAES 2F @2dz2N) aGdzRSyda oAt
stakeholdersas possible; the Bishop, the Parish Priest, the Catholic Education Office Review team,
parents, teachers, the Board of Trustees and of course the students themselves. Ask the question
652848 2dzNJ SEAAGAY 3T GArarzy adGl (REFSXGHSKEIOK 6AGK

2. Schools then need to look at how they will embody the principles of the New Zealand curriculum in
the design and review process given that these need to
LJzi &aGdzRSyida 4 GKS OSyGNB 2F GSIFOKAy3 |

making< YR F NB LI NI AOdzZ I NI @8 NBtS@lFyd (2% GKS LI

3. The principles of the New Zealand Curriculum (2007) are the foundation upon which s@dents
learning experiences will be built. A suggested way of articulating thesé&atholic school setting
is to use the principles of the current Religious Education Curriculum statement (1996). These can
then be linked to the eight principles of the New Zealand Curriculum (2007). The Catholic Special
Character Review and Devphoent (2007) document could be used as another point of reference.

4. The New Zealand Curriculum (2007) asks that communities identify their core values. Catholic
schools should be turning to the Gospel first and foremost when prioritising a seluesviaat will
form the basis of their values education plan. The theological virtues of faith, hope and love are an
excellent starting point. The charism of the school provides another opportunity which can be
investigated when deciding on the valuesathwill taught and modelled in a particular school.
Seeking spiritual direction from the Parish Priest is also an important step to take when formulating
82dzNJ 40K22t Qa O2NB Ol f dSao

5. It is through its Religious Education programme that a school prexdgportunities for students to
learn what Catholics believe; how they celebrate, live and pray. Catholic schools have an obligation
to provide an education promoting Catholic Character in all dimensions of school life. When
writing essence statements drplanning units of work for eaabf the eight other learning areas in

% McBrien, RP. (1981) Catholicism (p. 65)
¥ The New Zealand Curriculum for Englisbdium teaching and learning in yeard 3 (p.9)
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a Catholic school, (English, The Arts, Health and Physical Education, Learning Languages,
Mathematics and Statistics, Science, Social Sciences and Technology) schools must clelatly artic
how they are going to meet their obligation to pronedEatholic Characte¥

6. The embedding of key competencies into a classroom curriculum is strongly dependent upon the
effective pedagogy of the classroom teacher. Schools will need to centm commit time,
resources and funding to the professional development of all teaching staff. The seven teacher
actions that promote student learning, identified on pages 34 and 35 of the New Zealand
Curriculum (2007), draw strongly on the research edrrout by Adrienne Altohee. She
concluded that:

Quality teaching is identified as a key influence on high quality outcomes for diverse students.
The evidence reveals that up to 59% of variance in student performance is attributable to
differences betwen teachers and classes, while up to almost 21%, but generally less, is
attributable to school level variable¥.

7. Teachers need to be supported and encouraged to participapgdfessional development that is
based on Catholic traditions andleds. This will ensure that the Catholic identity of the school is
maintained and indeed continually strengthened. (Guerra, 28@hool managers need to look at
ways of promoting the importance of their staff engaging in study, such as the Diplorefigiobs
Studies.

8. | recommend that prior to designing or reviewing a Catholic school curriculum, a series of staff
meetings be held so that every teacher has an understanding of the philosophy and character of
Catholic Schools in New Zealand. Thély then be better placed to continually monitor and
critique the developing or reviewed school curriculum, to ensure it explicitly reflects a Catholic
perspective.

9. Within the context of the Primary Religious Education curriculum teacherd tede showing
how, through the delivery of theknowledge content they are developing all five of the
competencies.

In conclusion, Catholic schools in Aotearoa New Zealand assist in fulfilling the teaching mission of the
Church by developing the persas a whole. The Catholic Character of the school provides a faith
environment for children to experience Catholic fifdReligious Education is an integral part of the Special
Character of Catholic schools. Catholic schools implementing the New Zealaiedl@m (2007) need to

view its structure and intent through a Catholic lens. The Religious Education Curriculum statement reflects
the vision of the New Zealand Curriculum (2007) and is a powerful lens through which schools can design a
truly Catholiccurriculum. In doing so they will ensure that the key competencies are fully embedded in
everything that happens, adding real value to life long learning of those students who are privileged to be
receiving a Catholic education.

Appendices
Appendix 1:  Aligning the New Zealand Curriculum into a Catholic Setting.

Appendix 2:  Unpacking the Key Competencies for use in Religious Education strand planning.

% Religious Education Cigulum Statement for Catholic Primary Schools in Aotearoa New Zealand (p.8)

#Alton-Lee, A. (2003) Quality Teaching for Diverse Students in Schooling: Best Evidence Synthesis, Ministry of Education.
Wellington. Executive Summary-xy

#1n Miller, M. (2006 K S | 2 Taachifg®B Catholic Schools.

® Religious Education Curriculum Statement for Catholic Primary Schools in Aotearoa New Zealand (p.6)
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Appendix 5:  Developing the Key Competencies through the preparation of a class liturgy.
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Appendix 1: Aligning the New Zealand Curriculum into a Primary Catholic School setting.

New Zealand Curriculum (2007)

A Catholic School Curriculum

Vision ¢ what we want for our young people

Vision

Confident, connected, actively involved life long learners.

Confident, connected, actively involved life long learners videfriend and
follow Him who is the Way, the Truth and the Life. (RE Curriculum, p3)

The Principles p.9

Linking the Principles of the RE curriculum to those of the NZC. p11

High Expectations
The curriculum supports and empowers all students to learn and act
personal excellence, regardless of their individual circumstances.

Treaty of Waitangi

The curriculum acknowledges the principles of the Treaty of Waitangi
the biaultural foundations of Aotearodlew Zealand. All students have t
2LILIR Nl dzyAide (G2 FOljdANB 1y2¢6f SR3S

Cultural Diversity
TKS OdzNNA Odzf dzY NBF
histories and traditions of all its people.

Oda bSgs %St

Inclusion

The curriculum is nosexist, noAracist, and nordiscriminatory; it ensures
GKIG addREYGaQ ARSY (i ralertsSase Tecogrizgdhd
affirmed and that their learning needs are addressed.

High Expectations

The RE curriculum, being the primary Essential Learning Area of the C
School Curriculum, supports and empowers all students to learn and ac
personal excellence, regardless of their individual circumstances. It prg
objectives and opportunities for children to experience, learn and grow in f
and awareness of Catholic morality, taking into accountrthbility, background
and family situation.

Treaty of Waitangi

The RE curriculum acknowledges the principles of the J&aiVaitangi, valuing
and reflecting the bigltural foundations of AotearoaNew Zealand. |
acknowledges the Treaty ascavenantand a taonga tapu (sacred treasurs
Students will acquire knowledge of 52 an2NAR YS Iyl
context of the curriculum.

Cultural Diversity

¢KS w9 OdzNNAX Odzt dzY @I f dzS & -clltyrél nade Hrid
the histories and traditions of its entire people. It initiates children into
history, staies, traditions, practices and beliefs of the Catholic faith, as mem
of the Catholic Church.

Inclusion

The RE curriculum is an integral part of the Catholic Character of the s
recognizing the special place and purpose that Religious Educam®nnhthe
whole Catholic School Curriculum. It is fs@xist, nomracist, and non
RAAONRAYAYFOG2NET AdG SyadNBa GKI G
talents are recognized and affirmed and that their learning needs are addres
It provides flexibility which will enable schools to adapt material to fit t
context and needs of their students
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Learning to learn
The curriculum encourages all students to reflect on their own lear
processes and to learn how to learn

Community Engagement
The curriculum hs meaning for students, connects with their wider liv
YR Sy3r3Sa GKS adzZdR2NIL 2F GKSAN

Coherence
The curriculum offers all students a broad education that makes links W
and across learning areas, provides foh@ent transitions, and opens u
pathways to further learning.

Future Focus

The curriculum encourages students to look to the future by exploring
significant future focused issues as sustainability, citizenship, enterprisg
globalisation.

Learning to learn

The RE curriculum encourages all students to reflect on their own lea|
processes and to learn how to learn. It establishes dwast for teaching
learning and assessment to meet the needs of all students.

Community Engagement

The RE curriculum has meaning for students, connects with their wider liveg
engages the support of their familied,K n y I dzx LJ NAaKSa I
It encourages children to be committed to the truth of tlespel, to sharing i
and to living the gospel values in their communities.

Coherence

The RE curriculum is cyclical in its framework, indicating specd&Es to be
covered in each year of schooling. It offers all students a broad educatior
makes links within and across learning areas, provides for coherent transi
and opens up pathways to further learning.

Future Focus

The RE curriculurancourages students to look to the future by exploring s
significant future focused issues as sustainability, citizenship, enterprisg
globalgk G A2y @ ¢KS w9 OdzNNA Odzt dzy RS @4
justice issues in the light of Cafiwsocial teaching. It promotes an attitude
respect and stewardship for thearth.
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New Zealand Curriculum

A Catholic School Curriculum

The Values (p.10, The New Zealand Curriculum)
(to be encouraged, modelled and explored)

Catholic Values ¢ Jesus Christ is the foundation of the Catholic school and
FNRBY KAY (KS ao0OkKz22fQa ¥Aarzy | yR

Students will be encouraged to value:

Excellence, by aiming high and persevering in the face of difficulties;
Innovation, inquiry, and curiosity, by thinking critically; creatively, an
reflectively.

Diversity, as found in our different cultures, languages and heritages;
Equity, through fairness and social justice;

Community and Participation for the common good,;

Ecological sustainability, which includes care for the environment;

Integrity, which involves being honest, responsible, and accountable
acting ethically; and

Respect, for themselves, others and human rights

A In a Catholic school the collective values of the institutiall be the
values of Jesus Chrisoften calledgospel values.

A In a Catholic school the values Bie New Zealand Curriculumill
Ffgléea 0SS OASHESR (GKNRIAK | /
Catholic perspective.

A A Catholic School will emphasizeetthree theological virtues g
Tl AGKXZ K2 LA&d nbw fRith, thap€) &ril love abide, the
GKNBST FtyR (GKS 3INBIFGISadG 27F (K
(1 Corinthians 13:13)

A Many human virtues, habits that support moral behaviowy spring
from the theological viues . sense of duty, self disciplir
friendship, honesty, persistence, courage etc

A As they grow in faith, hope and love the Fruits of the Holy S
0S02YS S@OARSYG Ay LIS2LX SQa ¢
kindness. Joy, setbntrol, genleness, faithfulness (Galatia
5:22-23)

A The Beatitudes (Matthew 5:82)

A The Works of MercgMatthew 25:3146)

Al a0Kz22fQa OKIFINRAY

% From a presentation made by Charles Shaw, Secondary Religious Education Adviser, Catholic Edueat@mridtificurch
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New Zealand Curriculum

A Catholic School Curriculum

Effective Pedagogy - Engaging Students in learning

Effective Pedagogy - Engaging Students in learning

Well then, every scribe who becomes a disciple of the kingdom of Heav
like a householder who brings out from his storerogmew things as well
as old.

(Matthew 13:51-52)*

e Creating a supportive learning environment

e Encouraging reflective thought and action

¢ Enhancing the relevance of new learning

e Facilitating shared learning

e Making connections to prior learning and experience

A

Sippose a man has a hundred sheep and one of them strays; W
not leave the ninetyine on the hillside and go in search of {
stray? In truth | tell you, if he finds it, it gives him more joy than
the ninetynine that did not stray at al(Matthew 18:12-13)

As for Mary, she treasured all these things and pondered them i
heart. (Luke 2:19)

a!'als FYR AG Attt 0SS AABSyYy (4
the door will be opened to you. Everyone who asks rece
everyone who seahes finds; everyone who knocks will have
R2 2 NJ 2 (NAh&W B&)

For just as the body is one and has many members, and a
members of the body, though many, are one body, so it is
Christ. (1 Corinthians 12:12)

So give encouragement ®ach other, and keep strengthening o
another as you do alreadyl Thessalonians 5:11)

By the grace of God which was given to me, | laid the founda
like a trained mastebuilder, and someone else is building on thg
Now each must be careful have does the building(1 Corinthians
3:10)

%" From a presentation made by Charles Shaw, Secondary Religious Education Adviser, Catholic Education Office, Christchurch
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e Providing sufficient opportunities to learn

e Using many parables like these, he spoke the word to them, so 1

they were capable of understanding it.
He would not speak to them except in parables.

(Mark 4:3334)

e Do you have eyes, andlfto see? Do you have ears, and fail to he
And do you not remember(Mark 8:18)

Every teacher who aspires to engage students more deeply in learn
called to be a tireless optimist who courageously introduces new skill
strategies while cofinuing to draw wisely upon the tried and the trife.

(Charles Shaw)

(e

w

pul;

0é

[/ dza Kt I

hQ/ 2yy2NE

é..

a

AY3 tNAYINE wStAdAazdza 9RdOIGA2Yy | ROA

% From a presentation made by Charles Shaw, Secondary Religious Education Adviser, Catholic Education @ffiaestChris
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Appendix 2: Unpacking the Key Competencies for use in Religious Education strand planning.

How can we develop the KEY COMPETENCIES using the strand?
THINKING ¢
-increase understanding -make decisions -shape actions
-construct knowledge -solve problems -create knowledge
-reflect on their learning -draw on personal experienseand intuition
-ask questions -challenge assumptions

USE LANGUAGE, SYMBOLS AND TEXTS ¢

MANAGING

RELATING T

PARTICIPAT

to make meaning of codes in which knowledge is expressed

to use language and symbols to communicate and to produce written, oral/aural and visual texts of all
kinds

to interpret ideas, images, movement, metaphor in different contexts

confidently uses ICT to access and provide information and to communicate with others

SELF

KFa FR26OMYGGAGdzRS YR A& SYGSNILINRAAYISZ NBA2dzND
to establish personal goals, make plans, manage projects, set high standards

knows how to meet challenges

knows when to lead and when to follow

knows when and how to act independently

knows and uses strategies to self assess

O OTHERS ¢

interacts efectively with a diverse range of people in different contexts

listens actively

recognizes different points of view and negotiates and shares ideas

open to new learning and can take different roles in different situations

aware of how words and actions atft others

knows when to compete and when to cooperate

can work together and come up with new approaches, new ideas, and new ways of thinking

ING AND CONTRIBUTING

0SAYy3 OGA@GSte Ay@2ft SR Ay O02YYdzyAdGASa AyOf dzR;
participate for the purpose of learning, work, celebration or recreation

participate locally, nationally, globally

contribute as a group member, make connections with others, and create opportunities for others in
the group

develop a sense of belonging and cogfide
understand the importance of balancing rights, roles and responsibilities

contributes to the quality and sustainability of social, cultural, physical and economic environment
The New Zealand Curriculum pp12

Prepared from the New Zeadd Curriculum (2007) by Anne Kennedy Primary School Consultant, Diocese
of Dunedin
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Appendix 3: Contributions from cluster meetings held in the Catholic Diocese of Christchurch on the Key Competencies in Religious Education

LOOKS LIKE SOUNDS LIKE FEELS LIKE

Images The Sign of the Cross Words and Actions
USING LANGUAGE, SYMBOLS AND | Liturgical Dance Hymns Relating to Othes
TEXTS Drama using strands and Bible stories | Music Co operating

The Bible being read and used for
research

Bible Picture Books

Posters of Religious Themes Liturgical
Colours

Power Point®f prayer, liturgies

Prayer

Creative prayeg freeze frames of a
piece of<ripture

Making the Sign of the Cross

The Trinity (and symbols of it)

The Holy Spirit ( signs and symbols of)
Sacred Texts (how to read these)
Rosary Beads being used

Symbols to t# a story (e.g. The Jesse
Tree

The Crucifix

Classroom environments reflecting the
Special Character

Signs on buildings

Altar layout

Lighting the candle

Buddy prayers and reading of Scripturg
Stations of the Cross

Ritual and Symbols of the Mass
ExplicitCaK2f A O Wt Iy 3dz
being used and what it means

ICT for processing data and presenting
work

Prayerg People praying

The Sign of the Cross
Questions e.g. What does this
symbol mean?

Psalms

Liturgy

Mass

/| KAf RdikBsy Qa @
Bible stories

Speaking the Word clearly
Listening to Scripture/prayers
attentively

Choral language

Reverence

Silence

Cooperative

Correct responses to the Mass
rituals, including sung responses
prayers

Looking after members of our
community

Confidence to participate
Acceptance

Respectful

Peace

Warmth

Reverence

Nurturing

Supportive

Comfortable

Inclusive

Elevated mood

Spiritual

Communal

Supportive

Joyous

Fulfilled

Creative

Acknowledged

Beirg able to interpret and have
emotional responses t8ible stories
Responding to liturgical dance
Using liturgical dance to interpret
the meaning in songs arftripture
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Appendix 3: Contributions from cluster meetings held in the Catholic Diocese of Christchurch on the Key Competencies in Religious Education

LOOKS LIKE SOUNDS LIKE FEELS LIKE
PARTICIPATING AND Participating in Mass Music Welcoming
CONTRIBUTING Liturgies Singing Inclusive

Social Justice programmes(f{tas Reading Friendly environment

Involvement in the Young Vinnies
Celebrations of our faith

Organising prayers

Leading Liturgies

Music at Mass
Family/Community/Parish celebrations
Giving service

Involvement in the Church and the wid
community

Kapa Haka, Sport€ouncilsChoir

Altar Serving

Year 8 leaders

Welcoming, kind actions, opportunities

Using Responses at Mass

Virtues

W2 | f{Ay3 GKS GIf
Interpersonal

Intrapersonal

Sharing experiences of the Spirit
working in them

Leading Prayer

Children as teachexssharing, being
experts

Kind words/Prayers

Hymns/Songs of Praise
Verbdising reflective thinking

Moved by the Spirit
b2d | &c@ynfuMty
Family

Valued

Having Confidence
Comfortable

Safe

Peaceful

Ownership

Reaching out

Handson learning through actions

Compiled by Cushl h Q/ 2y y 2 NE

Il OGAYy3 t NARYLF NE

wSf A3IA2dza

9ROl A2y
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Appendix 3: Contributions from cluster meetings held in the Catholic Diocese of Christchurch on the Key Competencies in Religious Education

LOOKS LIKE SOUNDS LIKE FEELS LIKE
MANAGING SELF Self assessing Being a leader like Jesus
Goal setting wittgospelvalues in | W2 KI i ¢ 2 dzf R WS & di Empowering
mind 9 ELINB & & Ay 3 yaur2 dzNJ | Being prepard
Resourcefulness like Jesus and h| convictions Community
disciples Informed 2 Knyl dz
Fully involved in a community Decisions Confident in self beasse of the
Reliable Support love of God.

Independent

High standards of behaviour.
Following the teachings of Jesus i
actions.

Managing selfd live like Jesus
showed everyday.

Helping those in need

Setting up prayer tables
Managing RE books

Being responsible for prayer bags
Showing respect

Sharing

Accepting others

Making good choices

Responses at Mass

Being organised for prayers
Being attentiveat prayer time
Reflecting on the Word of God

[ AGAY3I 6AGK D2RQ

this/achieve this goal

Can | show that the Spirit livesrime
by helping you with that?
Speaking nicely to each other

Is this something that Jesus would ¢

X new thinking hat!

Do you want to join in with us?
I will do it

LQ@S R2yS Alo

| can do it

Reflective

Positive

Successful, confident students
Relating to others

Values

Peaceful

Happy
Organised
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Appendix 3: Contributions from cluster meetings held in the Catholic Diocese of Christchurch on the Key Competencies in Religious Education

LOOKS LIKE

SOUNDS LIKE

FEELS LIKE

THINKING

PAAY3a WeKAYTAY3D (1
Diagrams

Discussions

How would Jesus and apostles handle
this situation?

Adapting to various situaticgX (i K A y
with empathy

Lots of pactice to learn and use skills
Reflective thinking

Actively involved

Thinking justly

Thinking about the opinions of others
Thinking about the needs of others
Critiquing my actions in light of what |
know about thegospel values

Discussions that includgspel
values and WWJD (What do you thi
Jesus would do?)

ThinkPairShare

Comparing changes over time
Accepting/Challenging various
opinions

Appreciating others

Good listening and speaking skills
Thinking about angraying for
othersc injustices, current gents
Discussions on justice issues

[ SGQa 8AayLPSt2 FO I
What do you think should be your
next move?

What will happen next

What would/could we do?
Why do we need to know this?
Acceptance

Reflection

Transferring what we have
learnt/been taught to their own
lives

Considering othe@®pinions
Finding an action for auearning
Confusing/Mystery

Affirming

We feel like we require more
knowledge.

/| 2YLIAEf SR o0& [/ dzaAaKf |

hQ/ 2yy2NE ! OGAy3

t NAYFNE wStA3IA2dza

9 R
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Appendix 3: Contributions from cluster meetings held in the Catholic Diocese of Christchurch on the Key Competencies in Religious Education

LOOKS LIKE SOUNDS LIKE FEELS LIKE
Listening and responding with What would Jesus do? Inclusive
RELATING TO OTHERS compassion and empagh Parables Spiritually uplifting
Acting justly Scripturequotes Intrinsically motivated to improve
Acceptance of all ideas and opinions | Prayer for others othersot
Groups working together Response shows an understanding | Sense of identity in the Catholic
Living Catholic values and application of Catholialues community
Acting like Jesus Community cerred response to Harmony
Being inclusive issues Safety
Accepting diversity Debates in line with Catholic theolog] Acceptance
Awareness of faith journey of others | Listening actively to the Word of God Appreciated
Working together/harmony Listening to other§points of view

Modellinggospel values

Acting on morals

Cooperative learning

Caring for those in the parish, those in
need

Working together for the common goo

] 2YLAE SR 68 /dAKElI hQ/2yy2NE ! OGAy3d tNAYINE wStAdizdza 9R
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Appendix 4: Using the Primary Religious Education Curriculum as an avenue for developing Key Competencies.

Ly GKS

God gives us freg A f

/| 2YYdzyA2y 27

Key Competency: Thinking

az

{FAYyGa
S Oly OK2

S a

2
fAD

Z R

I YR
f A1

W<,

Q¢ —h
O
N
Q¢

D I
S wS

Level 1 ¢ Year1 &2

Level 2 CYear3 & 4

Level 3 ¢ Year5 & 6

Level 4 ¢ Year7 & 8

I will show | am thinking how t
ftADBS tA1S WSaAdz

I will show | am thinking how t
tAGS tA1S WSadz

I will show | am thinking how t
tAGS tA1S WSadz

I will show | am thinking how tg
fAGS tA1S WSadz

e show love and respect to m
parents and caregivers

e oObey my parents ang
teachers

e LINJ & al NEQa
respect

e help out at home and schoo

e am kind and good to others

e pray each day to God

e make good chiwces when |
am playing with my friends

e wait to take my turn

e I OOSLIG AG Iy
GKSY adzy 2NJ §

e am kind and sensitive t
people who are sad

e pray for people who havg
died

e pray for help when | am sad

e ask for help from good peopl
when | an finding things
difficult

e work hard to reach my ow
goals

e pray to the Holy Spirit to hel
me make good choices

e think about what Jesus woul
do before | act

e say sorry and ask fq
forgiveness when | have hu
someone

e obey our home rules and ol
school rule

e use my free will for the goo
of others

e show respect for people wh
have died

e pray for people who hav¢
died

e pray to the saints to help m
do as God wants

¢ am kind and loving to others

e care for creation

e pray and worship God

e ask Mary to pray for us

e am justand fair to others

e ook after people who nee(
my help

e do something to help peopl
who are poor

e invite others to play with me
when they are alone

e speak out when somethin
happens to another perso
that is not fair

e use my freawill to do good

e pray before maing choices

o follow my conscience to mak
good decisions

e show respect for life

¢ |ook after my health

e do to others as | want them t
do to me

e be honest with myself an(
others

e fry to get to know God
personally

e pray before making choices

e respect the gifts obthers

e act with compassion toward
people who are grieving

e respect the different ways
people of other cultures dq
things

Prepared by Natalie Murphy rsmER R @A & S NE
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Appendix 4: Using the Primary Religious Education Curriculum as an avenue for developing Key Competencies.

Thinking
about my relationship with God
When | learn to think like Jesus | will become my best self. | will:
euse what lalipwt ¢he daiats to follow Jesus and become a saint for
God today

epray and ask for Gododos help when | f
e act like Mary and live my life for Jesus

emake choices that are iIin |line with J
e reflect on how | am living now so | can prepare for my life with God in heaven.

e How will | show | am doing this?

t NBLI NBR o6& bl iFfAS ad2NLKeé& NEYZ w9 ! ROAASNI5A20S5S4S 2 F setofChnstBhNshi 2y b2 NIIK ol a$s
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Appendix 4: Using the Primary Religious Education Curriculum as an avenue for developing Key Competencies.

Key Competency: Participating and Contributing

L

'y OFffSR

G2 068 LJ NI

2F GKS

carry out its mission of service. | show thisen | participate and contribute.

t NBLJI NER o6&

| 2YYdzy A Ge

2F / KNAaGQa

RAAOALX Sasz 3IdzA

Level 1 ¢ Year 1/2

Level 2 CYear 3/4

Level 3 C Year 5/6

Level 4 C Year 7/8

Guided by the Holy Spirit |
participate and contribute
GKSYy LX

Guided by the Holy Spirit |
participate and contribute when
L X

Guided by the Holy Spirit |
participate and contribute when
L X

Guided by the Holy Spirit |
participate and contribute when
L X

e take part in preparing a clag
celebration

e show enjoyment whern
celebrating with others
especially with my class

e show respect wher
participating n liturgies and
at Mass

e Y KIFLILER (2
love with others

e NBALRYR G2 D
thanks

e demonstrate the caring
loving attitude of Jesu

when participating in groupy

e work cooperatively with
others, by joining in anc
doing my part

e help others at school at
home and in the parish

e show | am a follower o
Jesus by working to hel
people in need

e show a sensitivity ang
kindness to people in need i
my class, my school, m
parish etc

e NBAaLRYR G2 D
the call to help others

e demonstrate a sense of
respect when participating if
liturgies

e join with the parish to
celebrate the Eucharist

e serve my class by bein
helpful

e serve my family by helping &
home

e support
prayer

e participate in the sacraments

others with my

e join with people who gathe
for worship at church

e join in the hymns and prayer
at the Eucharist

e show respect for the dignity
of all people

e contribute to our class
prayers of thanks or petition

e read (proclaim) the Word o
God reverently

e aK2¢g WS & dza Q
people in my class by doin
my share of cleaning up

e show respect to my teachers

e use my gifts from God for th
mission of the Church

e work with others to spread
the Good News

e (give my appreciation tq
people who take part in
activities in class or parish

e become involved in group
that cary out the mission of
the Church e.g. Young Vinni

e accept the authority of my
parents and teachers for th
good of my family and class

e get involved in the
community life of the Church

¢ find ways to serve others an
promote justice, tika and
rangimarie e.gCaritas

e act my part in the Communit
of Disciples by joining i
karakia, worship, works @
aroha and manaakitanga

[ dza Kt I hQ/

2yy2NE

| OGAy3 wSft AIA2dza

9ROl GA2Y

R

S

R

o

3

z

uK



Appendix 4: Using the Primary Religious Education Curriculum as an avenue for developing Key Competencies.

Participating and Contributing

How wi | | | carry out the Churc

| can demonstrate that | participate and contribute to the mission
of the Church when I

e contribute to class liturgies;

e promote tika, justice and rangimarie in my dealings with members of my school
community ;

e work with others to spread the Good News;

e participate in the Eucharist reverently.

t NEBLI NBR o0& / dzaKf |l hQ/ ipryAdasétICatholz Eduyaton @ffice, Citidtchutzh 9 RdzO |
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Appendix 4: Using the Primary Religious Education Curriculum as an avenue for developing Key Competencies.

Using the Holy Spirit Strand and thinking of the Key Competency of Relating to Others

Level 1 ¢ Year 1/2

Level 2 CYear 3/4

Level 3 C Year 5/6

Level 4 C Year 7/8

When | relate to others well |
will show that the Holy Spirit is
working in me by:

When | relate to others well | will
show that the Holy Spirit is
working in me by:

When | relate to others well | will
show that the Holy Spirit is working
in me by:

When | relate to others well | will
show that the Holy Spirit is working
in me by:

being kind and sharing
helping those around me
who need support
saying please and thank
you to others

listening carefully to
others

including others in my
games

asking others what
games they would like to
play

praying together
including others in my
prayers

being joyful, full of fun in
each othe@ company

e acting with love

e showing joy in what others
do

e Dbeing patient and self
controlled

e Dbeing peaceful and gentle
with othersQ

e being generous and sharin
well

e listening to otherspoints of
view and talking about
what hurts others

e working out ways of
showing forgiveness and
reconciliation

¢ showing otherdiowto
know right from wrong

e listening to the Word of
God attentively

e speaking and acting honest

e being an advocate for other

e listening to the advice of
others whom | trust

e growing in tapu and mana

e respecting the tapu and
mana of others

e joining in and celebtang
with others faithfully and
prayerfully

e encouraging others to act
justly

e aK2gAYy3d YI VYLl
for others

e taking responsibility for my
actions

e working as a group to help
those less fortunate ithe
community

e being welcoming and
accepting of thosérom
other cultures or who are
different in some way

e having a positive approach
to promoting justicepeace
and love with my friends, in
my community, the world

e responding to and with
others to live a Christian life

e persevering with them to
solve a prol#m or lessen a
hurt

t NBLJI NBR

0e [/ dzaKft |

hQ/ 2yy2NE ! OGAy3

wSf A3IA2dza

9 RdzOlF GA2Y
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GK2ft A0 9
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Appendix 4: Using the Primary Religious Education Curriculum as an avenue for developing Key Competencies.

Relating to Others

What about your relationship with the Holy Spirit?
When | relate well with the Holy Spirit | will:
e pray to the Holy Spirit;
e ask the Holy Spirit to guide me in my work;
e listen to the promptings of the Holy Spirit to make good choices;
e ask the Holy Spirit to help me to forgive;

e turn to the Holy Spirit when working through a problem.

t NBLI NBR o6& /daKfl hQ/2yy2NE ! OGAy3d wStAIA2dza 9RdAOFGA2y | ROAASNE /(K2 A0 9
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Appendix 4: Using the Primary Religious Education Curriculum as an avenue for developing Key Competencies.
Key Competency: Using Language, Symbols and Texts in Sacraments

I A1 ONX YSyilGlf @AaArAz2y GaasSSaé ff LIS2 L)X ST
Sacraments are visible signs of the hidden presefcgod at work.

We can meet Jesus through the words, signs and symbols of each sacrament

D2R Ay | GKAYIAY yIGdNBT KAZG2NET i KA

Level 1 ¢ Year 1/2

Level 2 CYear 3/4

Level 3 ¢ Year 5/6

Level 4 C Year 7/8

| will show | understand the sign
symbols and words we use th;
tell us God is hererhen I...

I will show | understand the sign
symbols and words we use th
tell us God is here when I...

I will show | understand the sign
symbols and words we use th
tell us God is here when I...

I will show | understand the sign
symbols and wordsve use that
tell us God is here when I...

e am quiet and respectful in
the church

e reverently make the Sign of
the Cross with the holy wate

e enjoy creation and thank Go
for it

e £221 FTFUSNI D2

e put my rubbish in the bin

e welcome others warmly with
words and actions

e join in the words of the
welcoming or gathering
hymn at church

e 4l & LIS2LX SQa
names correctly

e show forgiveness to others
through words and actions

e am peaceful on the mat

¢ work and play with others
peacefully

e make the sign of peace
reverently

e truly mean the words when |
pray a prayer of sorrow

e recognise how God is with mg
in creation

e am quiet and reflective
whenever and wherever | pra

e am respectful of the things in
church

e am reverent during the
celebration of the Eucharist

e am congilerate to people who
are sick

e act kindly to people when | sg
signs that they are upset

e touch others with respect

e receive a blessing with respeg

¢ show wonder at the amazing
GKAy3a Ay D2R

e am a sign of Jesus to others [
acting with tika, pono and
aroha

e give thanks for signs that Gog
is with me in my life

e join in the rituals of the
sacrifice of the Mass and offe
myself to God with Jesus

e give respect to priests

¢ willingly love and serve others

e act with reverence during the
celebration of sacraments

e recognise the signs of people
experiencing hard times and
support them

e see signs of disunity among u
and work for peace and
harmony

e see opportunities to be of
service and help out

e ALJSIF] 6Sff
parents

e receive Holy Communion with
love and respct for Jesus and
the Body of Christ, the church

27
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Appendix 4: Using the Primary Religious Education Curriculum as an avenue for developing Key Competencies.

Using Language, Symbols & Texts
What about seeing God in all things?

When | see God in all thingsé

e/l am aware that nGod is hereo when | am in n
o | know Godds | ove through the people i n my |
e |lhearGoddos voice when | I isten to the Word of

| believe Jesus is with us when we participate in every celebration of the sacraments

| know it is Jesus who forgives me in the Sacrament of Reconciliation

¢ | believe Jesus comes to me when | receive Holy Communion

t NBLI NBR o6& Dbl iFftAS adNLKe& NEYXZ w9 ! ROAASNI5A20S5S4S 2 7F setofChistBhNishi 2y b2 NIIK ol a$s
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Appendix 5: Developing the Key Competencies through the preparation of a class liturgy.

Liturgy comesomi KS DNB S| 62NR GKFIG YSIyazr adKS é62N)] 27
Liturgy is a communal act in which we use symbols and symbolic language...We gather, as individuals, to
be formed into a community bound by a covenant of love to our Credfor.

Key Competency Indicators of Key Competencies being developed (some examples)

Thinking ¢ Reflecting on prayer, song, silence in a class liturgy.

e Engaging in creative thought when preparing liturgies.

e WSTESOGAY3I YR NBALRYRAY3 (2 D2

e Encouraging reflective thought to efft a change in the way students liv
and learn based on the theme of the class liturgy.

Using language, texts and e Using and interpreting movement and gesture to communicate ideas i

symbols class liturgy

e Using posture, movement and expression in a remeway to
communicate meaning.

e Using song and silence to communicate ideas.

¢ Developing works of art for use in a class liturgy to help create an
environment for worship

¢ Being familiar with the signs and symbols of the liturgical year to use
within the liturgy.

¢ Understands the meaning of and is able to use a variety of symbols (g
incense, water, fire etc) to convey meaning in a liturgy.

¢ Being able to take part in a procession. (e.g. as the book bearer know|
that this is a powerful symbol of the presemof God among us in the
world or when participating in the presentation of the gifts).

Managing Self e Creating plans to help with the preparation of a class liturgy.

e Managing time so as to rehearse a class liturgy.

e Studenttakes time to reflect on theicontribution to a class liturgy

e Knowing their strengths in preparing and celebrating a class liturgy. (e
when choosing who will proclaim the Word of God, selecting musician

¢ Overcoming their weak points through the preparation and celebration
clasditurgies.

¢ Being able to self manage so as to allow time to reflect on the Word o]
God.

Relating to others e Working with others to prepare and celebrate a class liturgy.

¢ Works with others to come up with new approaches, ideas and ways (
creating classtlirgies.

e Accepting the ideas of others in planning a class liturgy.

e Being prepared to take on new roles within the preparation and
celebration of a class liturgy.

Participating and Contributing e WSALRYRAY3I (2 D2RQa ¢62NR F2ff20¢

e Being preparedo be actively involved in all parts of the preparation anc
celebration of a class liturgy.

e Creating opportunities for others to be involved in the preparation and
celebration of a class liturgy.

e Developing a sense of belonging as a result of prayerfss dkargies.

t NBLI NBR 068 /dzaAKflF hQ/2yy2NE ! OGAy3a tNAYINE wSt
with Jill McLoughlin rsj, Spirituality Support Services, Catholic Education Office, Christchurch.

% Joan Patano Voc in Celebrating School liturgies. Guidelines for planning. 1991 (p.9)



Appendix 6: Statement on Learning Areas ¢ Religious Education.
What is Religious Education about?

Religious Education in Catholic schools is about teaching and learning what the Catholic Church believe
and teaches. It enables students to understand and appreciate the ways the Catholib Celaforates
lives and praysand teaches them how to respond freely to God according to their gift of faith.

Why study Religious Education?

Catholic schools exist because of their Special Character, and Religious Education is integral to the Speci
/| KI N> OG4SNJ 2F /I GK2fAO aoOKz22ftad LG Aa GKS €SI NYA)
in keeping with the gospel values of Jesus Christ. This is the basis of the philosophy of Catholic educatio
that aims to shape the way studenisl| live their lives. It is in Religious Education that students learn what

it means to be Catholic and how they can take their place as members of the Catholic Church. At the heart
of Religious Education is the fostering of the spiritual lives of stisdand the development of their
relationship with God.

How is the Religious Education Curriculum structured?

The main body of knowledge in Religious Education is spread across six learning strands. Each strand ha:s
set of Achievement Aims from whichset of Achievement Objectives has been developed for each level.
Within the separate strands the content at each level has a particular focus although much of the content is
inter-related across all of the strands. The strands are:

e God

e Jesus Christ

e TheHoly Spirit

e Church

e Community of Disciples

e Sacrament

e Communion of Saints.

Interwoven throughout the six strands are four Cross Strand Themes which provide contexts for learning:
e Scripture/Tradition
e Prayer/Liturgy
e Doctrine
e Christian Living.

The Religius Education curriculum has been developed into a programme with a series of lessons on the
focus at each level. The lessons have a set of learning outcomes, suggested learning experiences ar
assessment examples.

The strands are supplemented withe followingmodules,which are used at appropriate times of
the year

e Prayer and Sacramental Celebrations
e The Liturgical Year

e Myself and Others

Prepared by Anne Kennedy, Primary Schools Consultant, Diocese of Dunedin.
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